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-A Discu:::sion Pepe:r·-

Because of the rapid t;ro;rth and pre.sent political cnsls of· the rc.dicc.l stuucnt 
roove:aent in this country, it is more i:-::rJortant than ever that we ber;in to for-

. l'lUlate a long range strategy for that !Jovc .. JCnt. This paper is intended only 
as .an initial contribution to the process of fomulahns a strateey and it 
is necessc?.l'ily inco:: .. plete on several cocmts. In part· cular, the section on 
progra:n is no 1:2ore then a list of iraportant possibiliities. This eap was pur­
poE:eful, since the p<::.pcr \·;as· prepared as an introduct~on to a discussion of 
various prot.;-ra:'J.Satic options. HoH various proere>.ws contribute to the lone 
range strategy for a revolutionc.ry stud.E:nt moverJ8nt, and hov: they relate to 
the class ar.d institutional analysis presented bore, must be an ir::portant 

.part of this tactical discussion. 

Class ~ .. nalysis 

History and Karl Harx have taught us that the key to all social develorment 
·· is class struegle. 'l'herefore, in order to overthrow capi talisr.1 and achieve 

socialisru, it is necessary to determine the leading class and the cla~s con­
position of the revolutionary forces. In spite of a 1 the speculation about 
"mass dropouts fro::n the system", 11youth as a class", or the "nerr 'IW!'!dng 
class", capitali:::::n is still based on the primary con radiction of exploita­
tion of wage labor by capitalists. Because the esselilce of capitalis~ is 7: the 
extraction of surplus value at the workplace, cepi talis:-a canno t be brouc,ht 
do>m except by that group \lhich is C?..paMe of stop_pimg the floii" of stU'plus 

· value. Only by cutting off the lifeblood of capi talisr:1 ";ill the revolution­
ro-y forces be able to oven:hel l:l the reprvssi ve apparatns of the bourccoisie 
in the strugg1e for state po>·ier. Tlus meaEs that the industrial . .,,or:dnc 
class, the cr.:;ators of su:t.·plus valu~ , must therefore be the lc.:.:ding· cla::.;s 
in a revolutior.ary socialist r.JOVC:lcnt. I•lr.:.ny other aJlllics, hoHever, ·.dJ.l 
su.L:port the r:or:~ing cl<'!.ss in its revolutionary strug 1es. 'l'hc petty bo-.u·­
geoisie ;dll SU,!)port anti-monopoly strut;gle:::.. Youth and r.Jany ele:ne·1ts of 
the nev: I!liddle clc:•.::.s of profeE:sionals \·rill support s ruggles against inp•3r­
ialism and the militarization of society. Also, due to the deep d~visions 
in the wor;~inc; class 8.t present, sor:1e of its me:!:bers ( espedally na tionc.l 
minorities ar.d \':or.:en) nwy ore;anize f3eparately on the basis of both class 
and special national or caste dc.11ands. 

If the '1-lorking class lrill lead the revolution, '\'ihere does the shtdent move­
ment fit in? So:-::e ado:Pt an cxt~remely bro<d defini ti . n of the 'tTorking Cl2SS 

and conclude that "the str-uc;cles of stude:1 ts ••• are part of the class strug­
gle'' sir:.ply beccLuse students exe \'rorkers. Others overgeneralizc fron the 
elite student movce:1t of the 1960's and conclude tH:at all students are 
petty bour[;eois. 'l'hercfore, natLm:~lly, the only tahk for revolutionaries 
in orcanizing students is "s\.lpport for the strur-[;le of black Md ";hi tc r:or­
kcrs", since a rtovc~cnt of pE.:tty oo;..trc;eois ele:ments around thdr ovm inter­
ests '\';ould be cou.nter-revolu tior.ery. These t~-;o an2.Iyscs corrcspor~.d, ren:pec-
tively to the revoluti ::mr~ry youth rnove::nenth;eat.hem (Jim ?·:ellen) 2nd •:orker-
student C!lliance ~Jeff Gordon) factions of S.D. S. 111 contrast to these b ;o 
tendencies, -v.·e clo not believe t ha t students, as a Q,'OUp, Fore \Wrkers or that 
they c.re petty boarc;eoi s : 1 As a conscqu2nce, "'e \•el" eve nei thcr that all 
struc;gles of s tudcnts in their self-interests arc r volutionary, nor th01t 
none of thc:::e strUD[;les c>...rc rcvolntionc~ry. 

~/hile students nrc not· di1:orced frol!l the class structure, they nrc neither 
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a class in the:nscl ves r.or a direct part of ru1y clas s or classes. Students 
are dcfineJ by thf:d.r transitional posi tio11 bo\Heen t' eir class bacf.:GJ.·ound 
and their class future. So~!ICtir::e;;> the mos t ir.;portan-6 eler.1ent is the class 
origin; £or:Jetir:ws it is the class future;· and somcti . es (but not ahmys) ·it 
is their tra.nsiti-Jnal position as students. ior ins ance, .,,i th many students 
in "mainstrca"!l" schools, their class bac!-:ground is Ue sar::e v.s their class 
future (the neu middle class), and this class has no been notably revolu­
tionary to date. For such students, radical (ond ev ntually revolutionary) 
consciousness '\llill erow out of their special oppress:ilons as youth and students. 
Working class students in cors~w1i ty colleges also ha' c identical class ori­
gins and futures, even if they advance sliehtly to j in the upper levels of 
their class. \'l11ile they are also oppressed as youth c-.. ncl as students, Hark-
ing class students, by and lar[5e, will cor!le to r cvolllltionary consciousness 
through recognition of their exploi tntion as ;wrkers. 

The class backcroL:mds and class futures of students into three broad 
categories: the ruling class, the wor~inJ class, and the middle class. The 
forr:wr are the ol-mers of the I!lev.ns of production Dnd the I!lcans of social 
control, i.e., the capitalists antllead:i.ne politicia s. 'the second arc the 
producers of surplus value, '\I:Lo do not c-:>ntrol the 2eans of production co..nd 
'tiho therefore _.rolls t acce1>t their exploi tn tion by the ~a pi te.lists in order to 
SUI'Vive. The middle class is a diverse ~oup, including the traditionally 
independent petty bourzcoisie c.nd the no'•; middle cla s of 11proletarian 11 pro­
fessionals, employed by the corporations c.nd the government. The ne-...r mid­
dle class is far lart;Gr than the petty bourgeoisie, is gro'.ting lar&er, a.nd 
is especially pro:~li ne:1t in the class futures of unive sity students. In 
foti:r-ycar colleGes &'1d universities, tnidcUe cla.;s-or· e·in students outn~:lber 

ti;ose of r;or~<ing class origin. 

Because of the mu;;erical iuportr-tDce of the nc:-1'1 middl class, '\l:e r:mst pay 
closer attention to it. )'ie can distinguish at least three groups \;ithin 
the class, namely public services workers (teachers, social v;orkers, 'Hhi te­
collar eovern8ent employees), technical engineers (t clmicians, engineers), 
and social engineers (ndvertisine non, mr:rket analysists, time-and-motion 
analysists, perwnnel r:::anagers). All three gro-.tps, as Hell as the tradi­
tional petty bourgeoisie, are inten:Ho:diate beh:een tlie \'lor!cing class and 
the capitalists, for they are both oppressed by the capitalists, yet also 
in a someuhat hit;her position than \'/Orkcr;:;. They coull.d defend their priv­
ileges or ficht their oppressions. Public service \':o:rl:ers and social enGi­
neers are placed in an even ~>tore a'1big11ous posi ~iot'!, since they are direct-

. ly resp::msiblc for opp1·essing the \<:orkin0 cla.ns·, Gi en this analysis, 
which of these croups can be brought over to the sid oo of the revolution, 
and how? :~i th tecr.rD.cal engineers, it seems li!~ely that they \till choose 
sides dcp<>nuing on the ar.;ount of rel~tive privilcc;e as opposed to the de­
cree of their exploitation as \·:orkers. 'l'hus teclmic' ens may beco::,c -rad­
icalized, v:hile eneince:cs are 11ot. Social engin.Bcrs in private industry, 
who have ahtays been explicitly trainqd in tech~1ique"' of social control 
end manip..Uatio:1, are not \'Jorkers at all, but part o the superstructure 
Elt the service of the rulinc class (as are the ·pol:i.ce). They can be l-:ri t­
ten off. Public ecrvice <;or~~ers, c:spE::d.fJlly tc<~ chcrs, [Ire rc~uch raore open 
to radicalizntion for a nuubcr of reasons. l•'irst, t! cy c>.re cnu[;ht in et 

shftrp conflict bet·,,..;cii the tr.;di tio:wl idcoloe-y of "r:.crvice" and the ree-d 
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require!~cnts of their jobs tod.ey. Due to the crisis n ihj)Crialir:!::l, teachers 
l!lust choose daily betr:ecn revolution or rec.ction. Tlic raiddle ground of profes­
sionali~:-:1 }}as been cut av:ay; they r:-,ust choose sides, \dlline or not. Secondly, 
public service 'IWrkers are incre<:ls insly 11 prole-tarianized" in the sense that 
they are as oppressed as nany productive \Wrkors, and their v:or1:ing and living 
conditions are L'larkedly deterioratint;. Poor waces, oad v:ori~int; conditions, 
high taxes, inflc.tion and t he general crisis of the ities (housing, transport­
ation, polutlon) are the fate of these professione.ls just as much as any Harker. 
In spite of their inten:1eJiate position, it is likel :YJ thnt lart;e nu:abers•.iOf 
public service profes sionals Hill ally with tho r:orki ne class. 

There are trro implica tions to b0 drar:n from In the first 
place, a unified rnO.icc:.l student r,;over:Jent i·Till be built m·ound those issues 
l:hich oppress all stuC.cmts a s students, .::me as youth. Above all, these are 
cor.di tions 'n'bich result fro:n ·the deC{IY of imperialism. 'l'he C:.dra.ft, the vrAr in 
Vietmna, d.eterior~ting co:1di tions in the schools, in~reasing repression all 
result frv!ll this cause, and they affect students e.ncl youth ret;ardless of class. 
1·1oreovcr, the lc-.re;e nu::JbGr of students he<:lded for jotis as f-Ublic service prof­
essionL'!lS v:ill be c;rently influe.:1ced in ch:)osing behwen service or repression 
by this gnneral oppression. In the second place, ho\·.ever , nany students Hill 
beco;ae radicalized by experiencinr; their oppression anti e:xploi t<:ltio:l as a meh!­
ber of a clc:.ss, nc..tionoli ty or caste. i·ior}~inG cl<:lss students v:ill becc~e rev­
olution.2ries aro~m:i tbeir exploi b.tion as '"orkcrs. l though they are in a 
transi tionc:~l position (P.s studer,ts), most continue as wor~{.<::rs in part-time 
jobs, end (in contrast i·:i th tnidclle clc:.ss and elite s udents) r:1ost have a very 
clce.l' notion of the pur:)ose of education and \-;hat ty e of job they idll end 
up in. '•forkinG class stuccnts should be tied to rro i~in.:; class rnover~ents as 
well as to the student n~over.:ent. This implies that a uajor c;:1phasin in Hor}~ine; 
cl<:lss schools sho~1ld be on co;aJ.uni ty and shofi issues rather the> .. n on student 
issues. Blacks and vior:wn ma~' co:i!c to revolv.tione.ry on~.cioi.lsnesn b:r orr;::.miz­
ing around their oppre:::sion as a na tion.:ll rninori ty o , cc=.ste. In the ea1·ly 
stat;es this I::lay i:nply ore;anizing around cliscri1ninati n ~!r:d oppression v:ithin 
the movc:aent, or oppresfdon vd.thin tho tmivcrsities. EventualJ.y, ns these 
movcJ~<ents becori:e oore advanced politically they \·;ill ally i'ii th blc.:. c~~ and \W::.tcn 
\O:Orkers in particular, a11d therefore they also r.:ay f cus thdr activities off 
car!lpus. ;:: iddle class students, eS})eciaJ.ly those \·:ho \·Jill b ecoiJe public seN­
ice professior.als, can be brou&;ht to revolutionary c nsciousness by exposinG 
the contr<:clictions bch:cen their training and tracli t q..onal idc;oloc-y ru1d the 
actual conte!lt of their future jobs . Groups such as 'I'e<:lqhcrs for e De:.-;ocratic 
Society can be very impo~·tcmt in radicalizing middle cla ss futuro-professional 
students <:lrotmd these issues · end nquippinr; thew to act as rcvolutionnrics after 
college. Elite, or rJ.ling class students, ho•:ever, , annat bccm:te revolution­
aries arouncl class h;sues. •rney must reject their c c>.sf; intcrt:sts end respond 
only to their ~reci,::;.l or•pression C!S youth tmd students. 'l'hus in organi?.inz, 
cli~e students, only tbe c:nti-irnpcria1izt ztruegles hould be einphnsizcd. Uri­
til novr the stude::t movc:.wnt , ~nd S.D. S. in particul ~:r, has of't0n been a move­
I!!ent of elite stuclen ts. J.:onover, anti-.inpcriRlist struggle has been c;lmost 
the sole focus. ':!.'his is correct for that type of a .tuclent wovcmcnt. As the 
1wvemcnt gr0~m to bc cor:c, a middle clc-_ss m:d <;orking class zr:ovc:::cnt, r.o\·;ever, 
orc;c:mi :dng arounJ clc.ss c:nd L,Toup oppression 'ldll beco':!e increc:sincly ii.1por­
tant (Hi thout d•Jinishinc the ir.iportance of cu1ti-ir.tpcria1ist strncelc). 
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i·.'hile it \·:ould be absm·d to conclude from· this awlysis thcit \\e rmst set up 
five student rr:ovc:rents on every c <>:!lpus (ruling clnss, ,,iddle cl~ss , \wrk~ng 
class, fe:~alc, blP-d:), the class differellCef; behrecn dci. ffe ren t schools I'lean 
that t her e· o;ill be important differences bch;een the student 1:1ovcrr.c;nt in 
elite schools, s :iy , a nd r:o:c~inc clasn coD.::~uni ty collE'f'es. The unifying 
aspects rdll be a co:1:r.on emphasis on anti-impE:rial:i.sm and, to the extent 
that stuclc!1t radicals become true revolutio:~aries, support for the inter­
national ;.;orking class, its vnnguards abroad and at hooo ( tocay the r,'LF 
and the l3lac\: Panthers), and eventually for the indus riel wor'r::ing class 
of this country. 

An_p_lysi_§ of __ 'lli_0_9o~l~~§. 

An effective pl'og.rar. of revolutionary action depends lso on correctly ana­
lyzing the nature of the ur1i vers i ty. This is not souething neH to the 
movenent. In the past severEtl years we have tauc,ht h mdrcds of thousands 
of students thnt: The university is an integral part of i nperialist state 
monopoly ca~pi talis:1 , not s o;:w isola ted ivory to1ier. n the edvanced stages 
of iuperic:lis~1, u..r1ivers i ties arc absolutely vi tal to :the system b ecause 
(1) they produce hieh level tecimicians , social engineers and public service 
professional s (i.e., they train the ne;.; F.iddle class ); (2) some of them 
train to!:orro..r' s rulinG elite of the capi tali s t class; ( 3) they perfom 
vi t a l research in the fields of basic ~: cicnce, advanced 'riar technolo(;"J m1d 
pro.t:ruatic social am.lysis ; and (4) thE!.Y a1·e a prir:car source for the dcv­
elOJWlen t c>.:1d diffusior. of boureeois idcolocy. In keo"in[; •vi th thi s i m!)Or­
tant role in ser-vin.:; the ruling class , most colleges .nd U!1ivcrsities arc 
U.Ylder t!w direct control of the: Cc.pi t<Jlists and their poli ticinns, in the 
bom.·ds of trus t ees , rq;en ts, overseers, etc. 

Since U:liversiti es and colleges do play important in Eaintaining 
capi talis:J and i::npcriali s~l , c:.ncl since ;.:e arowd carl· er tha t there is a 
need for a student move::cnt around stu<.len t issues ( <'! l:ell as support 
for ";orkinc clas~; nction s ), one important i nplicGJ. tio,, is t1Ht the student 
movc~;:cnt should attac!:: the universi ties around their principal ftmctions 
for the rc1lins class . We must move beyond exposing he nature of capi­
talist control of the universities (';;bo rules Colu:nb' a, etc.), to effectively 
impairing the ability of the colleecs to carry out t lieir dnti.es. Thus, 
in many elite ochool::; He should mc-1-ke a ruajor effort · o atb:>.ck counter-

. insurgency institutes - an im:portan t Hcapon u s ed ar;aimst national liber­
ation I::lovc:acnts cveryv:herc. He should not ignore pro-Horkine class actions 
such as nnti-e);rJ ~nsion fichts, for building r:orkinc clnss· idcolot:Y is an 
important tas~~. But \le ·should attack the ur1iversitic8 \:here \·:e cc.n hurt 
capi talif:'rn and ir:iperialis::u the most. At other schoo s this nic;ht mean a 
focus on \-rar resE:arch. At so:1e li!iddle cle1ss ~r:hools l his could mc:cm an em­
phasis on fighting bo,lrc;eois ideolo[:,Y. At \'rorkine ell. ass schools, this 
might mc::<.n expo~int; the clans natt<rc of the educ<.J.tion and the \:ay in \·;hich 
it channels shl.dcnts into particular jobs , and then , rt;r:n i~d ... '!g around job 
issues (since r:orkine class schools s !t-ldo::n · thr;r functio!1 than 
trainine). 

fs>:\l s o_.f_ H _.r_;:;_v_Q) uti ,)J)Sl!'X _ _I;_t_~~~n.:t }.~ov _c;qcp_!;_ 

At this point in its history tlw student L"!OVcmcnt m ·st move to\:c-'.'rds thrE!e 
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t~hich could be fol.l.c:ht c.lonc by student s at coller,e , should be 
fousht jointly by collesc studGn ts, hi;.:;h school studc , ts, cor;s,unity c:roups 
and inclustri cJ l!Orkers . 'I'he sac::e is true of anti-expnnsion fit;hts <:md rent 
control strucgles. Students can also help to build t .. e wor~~int; clc.ss L!ovc­
mcnt throur,h. providing org2.nizinc cc.dre for shops, C!nill by exenplco.ry actio:•s 
that arc ~odclr~ of struecle and or(;ani zation for But unity in strug-
gle is the mo~.; t ioportar1t. 

Placine such ?J 1 erJph;:.sis on buildins znd tiding the \.,'Orking class L'lOVeEJent 
me~'1s that I:!Uch of ths ort;c>...nizing activity of students should be spent off­
caTJpus, in hieh schools, CO!.!l:lUni ties and shOJ)S. This is partico.ll<lrly true 
for ~;orking cle:.ss schools, Hhere the coll e&c its(~lf is not the primary tar­
get. It also Deans thr:t the organizational forr.Js fon the move:.1ent ·Hill be 
foms that unite rc.dical univers ities students .,,.ith :n dical hieh school stu­
dents, youth, indus trial \.'OTkers and co!smni t.y reside ts. At this point, 
our ta:::.k is to orgesd.ze the beGinnings of a ;;or~ci.ng clc.ss rJovecc-nt in these 
different settinc;s. E:ventually, such a mover~cnt 1z:1ight come tot;ether in a 
·ci ty-\·ride cou"'YJcil, an embryonic city Soviet, en drcan: of struggle a.:1d, at 
the highest point of st:rug[)e, of dual poHr~r. 

Or..f,f-;!1i~2!ion 

Ci ty-uide cotmcils of l'evolutionary students and ere not possible 
at this point. but so:-:1. e foru of area--uide orean:lzatiiDn is neces~ary. \·!e 
propose the fon:!ation of a Boston Orcc.nizing Cor:::2i tte · 1 affiliated ,;ith 
t:hic2go-bt:sed S.D. S. ~ound the principles of support for cmti-iDperic,list 
strur,cle (:i.ncludiE[. the J;I-P), su:;::>port for black liberation and n~tional 
self detcr:J.:i.nation (<:>.nd for the ~3lac;.;: Panther P2.11ty), support for \·iO:'len' s 
liberation and support for a socialist revolution . mhese principles e.re 
only the beg5.nningt; in dovclopin; c-. r8volu tionary mov --:nent in t1lis cotm­
try, and th1·our;h discussion ar.d stn .. l[gle lie l!ill grad J.c.lly \Wrk out a 
more co::~pletc strategy and pro£:,TC1.."1. Stlpport for thes principles docs 
not ililply co::Jplde ao'ec:-,~ent Hi th the do;Jin::-:..'1t faction in Chicego-bas~W 
S.D. S. (the r~eathci1~ft11 c.coup), nor does :i.t COElpletelJI sur:nari~w our dif­
ferences rii th the Bosto!l-be.scd, lrorker-stud.cnt a1lia.nce-dor:~:i.natcd SDS. 

In the coll~tes, chapter~12:12-g_~~" t:.?l~i~:~~ .. ?.:S,.':;?~~.l~~ r ~~~!iJ~U,.e,~~~ . Sf£~_.. ~,~~}~?'--1.:(.: . ... '"~Jei- f;. 'j'' ,, , 
Si!:lil-.s::>:'ly Ii1 hi.:;b nchools,, Hci,:cvcr, tho focus oil pol:.i. tical a.ctivi t;:r need 2u hci, ,<r r <· •·'-; . 

· not be that particular E;chool (e.G·, a nu~'Y1ber of schools micht focus on 
fighting \!ar research at EI'l'), r:or any school 2t all K c. g., sor:~e 'lrorkil"(; 
Class, schools Dight COllCentrate on CO!.J!uUnity iss~es "1d shop--rcla.tcd ac­
tions). Chapters r.'hen they consist of !':lore t}w.n !e. dozen people sho:.1ld pe 
broken do;m into e.ction co::lr:iittccs of around 10 peop]e. 'I'hese groups can 
be fonned arotmd ;my convenient orpm:i.zat.ional princ.iJ le (dor:ns, dep2rt­
oents, ce""'lpc..i.::;-ns, etc.). They \'iOUld involve stuqcnts in eencrc:l political 
discussion and active struggle. 'l'hcy are <:J. response ito the trc::icndou.s 
grov;th of the r:JOve::~ent \·:hich m~kcs large meetings necessary, but a.lnost 
um;orkablc. 'i'he ~,."lnll t;Toups should racct freque:1tly, 'l'!i th Hori: ( ci ther 
theoretical or stru(;t;lc) at em intensive pa.ce, 

.._,j_,i/ .. · ;. \ ,, i-i.~-r·, 
liich · school s t.udcn ts11 in v [!l'j.ous cl1a~1tcr~;,. slJOnl d be fSl' ~JpcC. together in a 

c , . ... : ... . \. : ~ ~- . . . . 
ci ty-llidc c-c .<: :..i :~{ c ~1·; pos~ ;ibly includinc non-hi ch 

1
scho l youth. Colleee 

chnpters r:ould be affiliated Hi th a ci ty-lride (po::.>sih. y l'P.t;'iOlwl) council. 
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Non-ca.11pus or.:;c-.niza tions \-."ould be quite var:i.ed. v:ould_ include issue-
oriented Or CC::.!1pc'.i[?1· fl'OU:i)S around hou~; int; dC:"<<;nds, 0 en C'.d:flissions C ~:E!paiens, 

anti-imperialist actions, t ax or trclnsportati·on prozr'"ss. rrhey would involve 
all 'r/hO SU_t;port these CC..::1pait;ns , C..'1d LJUSt nq_1:_ be stud llt dor:i inqted. \\or~-~ 
study groups v:ould involve individuds fro:n r.J?~"lY cliff r ent occupdions, es­
pecially industrial \·:orkers. 'I'hey 'rrottld aid on-the-j b organizint; throuch 
mutual support and strateeic discussion. So::Je groups r:ould also include a 
number of students in teres ted in shop v:ork. Neighbo:r ood coll(;cti vcs mic;ht 
be forr:wd 'rti th hizh school and non-hi;:)1 school youth. In particul.~r profes­
sions, ~;uch as teaci1ing or social rrork, gro<;.ps such a T.v.S. r1oulcl be impor­
tant. Also, the rec;ional office r1ould play a, major r le in coordination and 
stliJulation of activity. 

I 
' ,Erocra~ 

The follo~'iing is simply a list of possible action e>...re s v1hich must be discus­
sed in relation to the strategic, politica l e>Jld orc;an'zational perspective 
already put for~;ard. 

A. C.:i,_ty-\;id~?_.l?.!:2.tZ..~1ns : (1) Open cd.nJissions for all black, bro1m cmd \"/Or}:ing­
class 'r:hite st~dents frou com::tU..Tlity \i.e., .Boston, Cc- bridee, etc.) hi[;h schools 
to a selected -school or schools; (2) Anti--irJperiali t actions united arotmd 
opposition to u.s:- acgrcssion, Hithdral'!cl of tl·opps, support for the I~LF. 
'l'hesc uould include stude:nts and. i;orl-:ers, and differel,,t cerJp2it;ns at diffcr-
eilt schools ( \m:r research, 1\0TC, countsr-insurgency i ' sti tutcs , rrar surtax). 
A na tional action .i:1 late 3cptcrJber and locE~l actions · n early i'Iove:::Jbel'. 
(3) S't.lpport for black liberation st.nlu~les, pm·ticul ~!rl y the i:llac::: Pc-.nth8r 
Party. Op~Josi t.ion to police repression of the BPP, su )port for its poli ticnl 
progr2l:l1 prop::t;anda for brc2.l~fast pro[>TC:-'.1 1 coope1·atio. · \·?:i.th the tmi te:i front 
acainst fasci~;!l , ~4) SUpport for Ca:abridge rent-con'· :·ol ca.;:~pc.ign in coopera­
tion \ ·Ti th the liousinc Convention. Support for Boston ru-ea tcmmts w-:.ion for 
rent cont:·ol in Boston c1nd possible rent strike. ( 5) Possible support for 
free oass trc.i.u si t cc:::1paign paid for by ta.xing collece (6) Anti-expansion 
fights in csrtain tmivers ities. ( 7) 'l'eachers fo f a ik;:;ocratic. Society groups 
at vnrious colle~cs and in pU~ilic schools. (8) Coopera tion lti th fc:-uale lib­
eration e;roups. \9) Coopera.tion \ii th GI--orc<:~.nizing m.·ou1;s, ( 10) Support 
comai ttees in labor strucglcs. 

' 
B. l.itf"h Sd:.ool prO[?.' a~~: ( 1) Ca:npaigns to end track 'ng syf;te:Js and flunc/.:-

. outs. (2) Opposi tioil to HO'l'C, military recruiters, .,elective service system 
in ·htgh schools. ( 3) Ce..mpai(;'ns (in co0rdina tion "Hit. col~l~tuni ty and collcce 
groups) for open aclmissior:s to .Boston colleges or a pa ·ticular school, for 
black, bro·.:n a.nd \·;orhng· class hit)J sc:1ool students. (4) SUpport for black 
high school students dG.:nnnds. ~ 5) DG:!icmds for right of Li[;h school students 
to organize. Protection aeainst acbinistr?.tion and po ice repression of rad­
ical activities. 

C. Colle.;-re <~~id ~niven>-i:'~..Y..J2.~:~..£;l'~:;;_: (1) 1·iajor car'ip gn to end 'l're.r research 
et selected sc!tool( s) ( e . g., LI'l'). (2) i•!ajor co.:::paie to end cou.ntcr insur­
gency instituk·s and i·cscarch <tt selected school( s) ( e f.·, Lc.rvard, !·:IT). 
\3) Hajor c.:~ : ; p.?..iGn for open <tdmissions at selected sc· ool\s) (e.f.., :a.u.). 
( 4 j Cn:np.:licns n.::;ains t uni verd ty CXl)nt:sion at sclE:ctdl s chools \e. f. •. , r:nr­
vnrd;. ( 5J i·!ajor effort to build nr.tion~l anti-·\!D.l', ~~>ro-i:Ll" Dctions at t:!ll 
schools. ~6) H3jor effort to support l:;'vor drurelcs nt all schooli, espec-

i:'illy \Wrl:ine class schools. ( 7) i·la jor cc:n paio• for ... tratcc-ic diHCtfssions 
in all chapters nnd suh-groups; 


