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---introduction----

T he student movement has come under criticism from both the 
right and the left for its lack of a coherent ideology and strategy for 
social change. While there is certainly a great deal of truth in this 
criticism, my sensibilities tell me that this lack may be more to our 
advantage than to our disadvantage. To my mind, the great strength 
of the New Left has been its unconscious adherence to Marx's 
favourite motto - doubt everything. The student movement is young 
and inexperienced; yet, it has shown great wisdom in maintaining 
the principle that political truth must come from political experience. 
Ideology is not something sucked out of thumbs, nor found in this 
or that set of political catechisms. Rather, political analysis and 
strategy is something that grows slowly out of years of political 
experience and struggle. It must find its beginnings and maintain its 
deepest roots in people's·day-to-day life-activity, for it is social reality 
that we are trying to understand and change. 

In deepening that understanding of social reality, we must always 
remember that "The dispute over the reality or non-reality of think­
ing that is isolated from practice is a pu.rely scholastic question." <1) 

Too often we are bogged down in theoretical disputes when the only 
way we can answer those questions is in practice, in political 
experimentation, in action. This is why we must remain open on 
many political questions. But this is not to say that we should only 
"do what the spirit say do." The concept of practical-critical activity 
(i.e. praxis) is three-sided: we must ac t, then reflect on the activity, 
and finally criticize the activity. The process of action, reflection, 
and criticism must be repeated again and again. The body of know­
ledge, ever changing and expanding, that grows from this process 
emerges as an ideolog_v. Finally, the process is historical; it develops 
over a period of time. 

I 

It is for these reasons, as well as the fact that we are young and 
politically inexperienced, that we must emphasize an ongoing 
practical-critical activity over and above any allegiance to theoretical 
certitude. I hope that my following remarks on theory, strategy, and 
tactics will be taken in this context. All my assertions come trom a 
limited experience; and, as such, are open to criticism, revision, and 
the acid-test of political practice. 



-----part 1-----
the present malaise 

of education 
"Happiness Is Student Power" was the most catching slogan 

emblazoned on the many banners and picket signs during the Berkeley 
Student Strike in December, 1966. But, as most college administrators 
know only too well, Berkeley and its rebellious student body is not 
an isolated phenomenon among the vast variety of American cam­
puses. Far from being an exception, Berkeley has become the paradigm 
case of the educational malaise in the United States; and, in the last 
few years, that malaise has been transformed into a movement. Indeed, 
a spectre is haunting our universities - the spectre of a radical and 
militant nationally co-ordinated movement for student power. 

Students began using the slogan "student power" soon after 
black people in the civil rights movement made the demand for 
"black power." Are students niggers? After studying the history of 
the Wobblies and labour syndicalism, students started thinking about 
student syndicalism. Are students workers? Power for what? Just 
any old kind of power? The university is a clumsy and uncoordinated 
machine, engulfing and serving thousands of people. Do students 
want to be administrators? 

Obviously the cry for "power'' in and of itself is a vacuous 
demand. Student power is not so much something we are fighting 
for, as it is something we must have in order to gain specific ob­
jectives. Then what are the objectives? What is our program? There 
is much variety and dispute on these questions. But there is one thing 
that seems clear. However the specific forms of our immediate de­
mands and programs may vary, the long-range goal and the daily 
drive that motivates and directs us is our intense longing for our 
liberation. In short, what the student power movement is about is 
freedom. 

But aren't students free? Isn't America a democracy, even if it 
is a little manipulative? To answer those kinds of questions and 
many others that are more serious, it is important to look more closely 
and come to an understanding of the malaise motivating our 
movement. 

What do American students think of the educational institutions 
in which they live an important part of their lives? The most signific­
ant fact is that most of them don't think about them. Such young 
men and women made up that apathetic majority we called the "silent 
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generation" in the 1950's. While the last few years has shown a 
marked and dramatic growth of a new radicalism, we should not 
forget that the apathetic and the cynical among the student popul­
ation are still in the majority. But this need not be discouraging. In 
fact, we should view that apparant apathy among the majority of 
students with a certain qualified optimism. 

What makes people apathetic? My feeling is that apathy is the 
unconscious recognition students make of the fact that they are 
powerless. Despite all the machinations and rhetoric used by hot-shot 
student politicos within administration-sponsored student govern­
ments, people's experience tells them that nothing changes. Futher· 
more, if and when change does occur, students fully recognize that· 
they were powerless to effect those changes in one way or another. 
If this is in fact the case, then why shouldn't students be apathetic? 
The administration rules, despite the facade of student governments, 
of dorm councils, and of student judicials. And when they give us 
ex-officio seats on their academic committees, the result among most 
students is that deeper, more hardened kind of apathy - cynicism. 

The apathetic students are correct as far as they go. They are 

Boredom .... photo by Peter E. &ltheim · 



powerless. The fonns given us for our self-government are of the 
Mickey Mouse, sand-box variety. I would only be pessimistic if a 
majority of students really accepted the illusion that those institutions 
had meaning in their lives, or that they could significantly affect 
those institutions. But the opposite is the case. The apathy reflects 
the reality of their powerlessness. When that reality confronts the 
lie of the official rhetoric, the contradiction is driven home - and 
the apathetic become the cynical. What that contradiction - thJ.t 
daily living with a lie- all adds up to is a dynamic tension and alien­
ation. And that, fellow organizers, is the necessary subjective condition 
for any revolution. 

It is imoortant to understand that students are alienated from 
much more than the social and extracurricular aspect of their educ­
ation. In fact, their deepest alienation is directed at the education 
process itself. The excerpts that follow are from a letter written to 
the New York Times by a young woman student:: 

I came to this school not thinking I could even keep up with 
the work. I was wrong. I can k.eep up. I can even come out on 
top. My daily schedule's rough. I get up at 6:30 ... After 
dinner I work until midnight or 12:30. In the beginning, tl}e 
first few weeks or so, I'm fine. Then I begin to wonder just 
what this is all about: am I educating myself? I have that one 
answered . . . I'm educating myself the way the')' want. So I 
convince myself the real reason I'm doing all this is to prepare 
myself; meantime I'm wasting those years of preparation. I'm 
not learning what I want to learn ... I don't care about the 
feudal system. I want to know about life. I want to think and 
read. When? ..• My life is a whirlpool. I'm caught up in it, 
but I'm not conscious of it. I'm what you call living, but some­
how I can't find life ... So maybe I got an A ... but when I 
get it back I find that A means nothing. It's a letter you use to 
keep me going ... I wonder what I'm doing here. I feel phony; 
I don't belong ... You wonder about juvenile delinquents. If 
I ever become one, I'll tell why it will be so. I feel cramped. I 
feel like I'm in a coffin and can't move or breathe ... My life 
is worth nothing. It's enclosed in a few buildings on one 
campus; it goes no further. I've got to bust. <2> 

Tell the truth. Every American student knows that's the way it 
is. Even our administrators recognize what is going on. In 1963, a 
year or so before the first Berkeley insurrection, Clark Kerr pro· 
phesized, " ... the undergraduate students are restless. Recent changes 
in the American university have done them little good . . . There is 
an incipient revolt ... " <3> Kerr is not only concerned about the 
students. He also casts a worried glance at the faculty. "Knowledge 
is now in so many bits and pieces and administration so distant that 
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faculty members are increasingly figures in a 'lonely crowd,' intel­
lectually and ins titutiona lly." H l The academic division of labour and 
depersonalization among the faculty is more than apparent to the 
students. Incoming freshmen scratch their heads, trying to understand 
m1 v possible relevance of many of the courses in the catalogue, some 
of which they are required to take. Also, some of the best belly­
laughs are had by reading the titles of master's and doctoral theses, 
like one granted a Ph.Ed. at Michigan State University: "An Evalu­
ation of Thirt.een Brands of Football Helmets on the Basis of Certain 
Impact Measures." <5 l \\':lhat"s worse, even if a course seems as though it 
might be relevant to our lives, like Psychology or Political Science, 
\ve are soon told by our prof that what we'll learn only has to do 
with the laboratory behavior of rats, and that "political science" has 
nothing to do with day-to-day politics. A student from Brandeis sums 
it up nicely, "By the time we graduate, we have been painstakingly 
trained in separating facts f.rom their meaning ... No wonder that 
:>ur classes, with few exceptions, se·i!m ir>"ekvant to our Hves. N 
wonder they're so boring. Boredom is the necessary mndition of any 
education which teaches us to manipulate the facts and suppress their 
meaning." <6> Irrelevancy, meaninglessness, boredom, and fragment­
action are the kinds of attributes that are becoming more and more 
applicable to mass education in America. We are becoming a people 
required to know more and more about less and less. This is true not 
only for our students, but also for our teachers; not cnly in our uni­
versities, but also in our secondary and primary schools - private as 
well as public. 

What should education be about in America? The official rhetoric 
seems to offer an answer: education should be the process of develop­
ing the free, autonomous, creative and responsible individual - the 
"citizen," in the best sense of that word. Furthermore, higher educ­
ation ought to encourage and enable the individual to turn his 
personal concerns into social issues, open to rational consideration 
and solution. C. Wright Mills put it dearly: "The aim of the college, 
for the individual student, is to eliminate the need in his life for the 
college; the task is to helo him become a self-educating man. For 
only that will set him free." m 

But what is the reality of American education? Contrary to our 
commitment to individualism, we find that the day-to-day practice 
of our schools is authoritarian, conformist, and almost entirely 
status oriented. We find the usual relationship between teacher and 
student to be a disciplined form of dominance and subordination. 
We are told of the egalitarianism inherent in our school system, 
where the classroom becomes the melting-pot for the classless society 
of America's " people's capitalism," where everyone has the op· 
portunicy to climb to the top. Again, the opposite is the case. Our 
schools are more racially segregated now (1967) than ever before. 



There is a clear class bias contained both within and among our 
public schools - not even considering the clear class nature of our 
private schools and colleges. Within the secondary schools, student!& 
are quickly channelled - usually according to the class background 
of their parents - into vocational, commercial, or academic prepar­
atory programs. Concerning the class differences among our . public 
schools, James Conant remarks in Shtms and Suburbs, " .. . one 
cannot imagine the possibility of a wealthy suburban district deliber­
ately consolidating with other districts to achieve a truly comprehen­
sive high school in which students of all abilities and socio-economic 
backgrounds will study together." <8> Even if they did consolidate, 
the problem would only be rationalized, rather than solved. Who 
knows? Maybe the class struggle would break out on the playground. 

Finally, what about that traditional American ideal that we 
were all taught to honour - the legend of the self-educated and self­
educating man? It seems to me that rather than enabling an individual 
to initiate and engage himself in a continual and coherent life-long 
educational process, our public programs are the sort where an 
individual is merely subjected to a random series of isolated training 
situations. 

From individual freedom to national service, from egalitarianism 
to class and racial hierarchical ossification, from self-reliance to 
institutional dependence - we have come to see education as the 
mechanistic process of homogeneous, uncritical absorption of "data" 
and development of job skills. But it is something more than that. 
The socialization and acculturation that goes on within American 
educational institutions is becoming increasingly central in the at• 
tempts to mold and shape American youth. This is mainly the resutt 
of the declining influence and, in some cases, the collapse of other 
traditional socializing institutions such as the church and the family. 
The schools, at all levels, end up with the job of maintaining, 
modifying, and transmitting the dominant themes of the national 
culture. 

Quantitatively education has been rapidly increasing in the last 
few decades; but, as it grows in size, it decreases qualitatively. Rick· 
over states in Education and Freedom: "We end up where we began 
a hundred years ago - with an elementary vocational education for 
the majority, and a poor college preparatory course for a minority of 
students." <9> Conant, who is quite concerned with the plight of the 
80-85% of urbafl non-college bound high school students who are 
"social dynamite," places as a primary goal of education, giving these 
students " ... the kind of zeal and dedication . . . to withstand the 
relentless pressures of communism." (10) 

What about our school teachers? How is the nation faring on 
that front? Over 30o/0 of the students in U.S. colleges and universities 
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are going into primary and secondary education. However, despite 
the quantity, Mortimer Smith remarks in The Diminished Mind, 
'' ... the teacher-training institutions . . . are providing us with 
teachers who are our most poorly educated citizens." <11 > While the 
job of teacher should command the highest respect in any society, 
many of us are well aware of the fact that in relation to other parts 
of the university, the college or school of education is considered to 
be the intellectual slum of the campus. 

It seems clear that bourgeois education in the U.S. is in its 
historically most irrational and decadent state. Primary, secondary, 
and university systems are fusing together, thoroughly rationalizing 
and dehumanizing their internal order, and placing themselves in 
rhe service of the state, industry, and the military. Kerr is quite clear 
.ibout this when he speaks of the "multiver:sity" making a common­
law marriage with the federal government. John Hannah, president 
of Michigan Stat~, was even more clear in a speech given in Sep­
tember, 1961, "Our colleges and universities must be regarded· as 
bastions of our defence, as essential to the !Jreservation of our country 
and our way of life as super-sonic bombers, nuclear !JOwered sub­
marines and intercontinental ballistics missiles." <12> The fact that 
none of the three weapons systems Hannah mentioned could have 
been designed, constructed, or operated without college-educated men 
proves that this is not just Fourth of July rhetoric. Hannah gives us 
an even better look at his idea of education in an article entitled, 
"The Schools Responsibility in National Defense," where he com­
ments: "I believe the primary and secondary schools can make educ­
ation serve the individual and national interest by preparing young­
sters for military service and life under conditions of stress as well 
as preparing them for college, or for a job or profession ... I would 
not even shrink from putting the word 'indoctrination' to the kind 
of education I have in mind. If we do not hesitate to indoctrinate 
our children with a love of truth, a love of home, and a love of God, 

. then I see no justification for balking at teaching them love of country 
and love of what this country means." <13> 

Hannah's comment about" ... life under conditions of stress ... " 
is related to a remark made by Eric A. Walker, president of Penn­
sylvania State University, a few years ago. There had been a series 
of student suicides and attempted suicides within a relatively short 
period of time. Many students and faculty members started grumbling 
about the newly instituted "term" system - a kind of "speed-up" -
relating the stress and strain of the new system to the student suicides. 
Dr. Walker's response to this unrest was to comment on how the 
increased pressure on the students was a good thing, since it enabled 
them to " ... have their nervous breakdowns early," before they 
graduated and had jobs and families when having a nervous break­
down would cause them more difficulties. 
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Despite the crass attitudes of so many of our educators, or the 

dehumanization of the form and content of our educational instit- . 
utions; it would be a mistake to think the problems are only within 
the edt•cational system. While is it true that education has been 
stripped of any meaning it once had, and Dr. Conant is reduced to 

· defining education as " ... what goes on in schools and colleges," <14
' 

our system of schools and colleges are far from a point of collapse. 
In fact, they are thriving. The "knowledge industry," as Kerr calls 
it, accounts for 30o/0 of the Gross National Product; and, it is ex­
panding at twice the rate of any sector of the economy. School 
teachers make up the largest single occupational group of the labour 
force - some 3 million workers. Twenty-five years ago, the govern­
ment and industry were hardly interested in education. But in 1960, 
the aggregate national outlay, public and private, amounted to 23.1 
billions. As Kerr says, " ... the university has become a prime 
instrument of national purpose. This is new. This is the essense of 
the transformation how engulfing our universities." <15> In short, our 
education institutions are becoming appendages to, and transformed 
by, U.S. corporate capitalism. 

Education i-. not being done away with in favour of something 
called training. Rather, education is being transformed from a quasi­
aristocratic classicism and petty-bourgeois romanticism into some­
thing quite new. These changes are .. ppalci•i: in ways other than the 
quantitative statistics given above. For example, we can examine the 
social sciences and the humanities. The social and psychological 
"reality" that we are given to study is "objectified" to the point of 
sterility. The real world, we are to understand, is "valuefree" and prag­
matically bears little or no relation to the actual life-activity of men, 
classes, and nations. In one sense, we are separated from life. In 
another, we are being conditioned for life in a lifeless, stagnant, and 
sterile society. 

For another example, there is more than a semantic connection 
between the acaciemic division of labour and soecialization we are all 
aware, of, and the corresponding division of hibour that has gone on 
in large-scale industry. But it is important to understand what that 
connection is. It does not follow that because technology becomes 
diversified and specialized, then academic knowledge and skills must 
follow suit. Andre Gorz makes the relevant comment, "It is comple­
tely untrue that modern technology demands specialization: quite the 
reverse. It demands a basic 'polyvalent' education, comprising not a 
fragmentary, pre-digested and specialized knowledge, but an initi­
ation - or, put more precisely, a faculty of self-initiation - into 
methods of scientifico-technological research and discovery." <18> If 
it is not the new technological production that deems necessary the 
kind of isolated specialization we know so well, then what is res­
ponsible? Gorz spells it out again, "Capitalism actually needs shatter-
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ed and atomized men ... " <17> in order to maintain its system of 
centralized, bureaucratized and militarized hierarchies, so as " •.. to 
perpetuate its domination over men, not only as workers, but also as 
consumers and citizens." <1&> 

From this perspective, we can begin to understand that the educ­
ational malaise we as students and faculty have felt so personally 
and intensely is no aberration, but firmly rooted in the American 
political economy. In fact, the Organized System which Paul Good­
man calls "compulsory mis-education" may mis educate us, but it 
certainly serves the masters of that system, the U.S. ruling class, quite 
well. As Edgar Z. Friedenberg wrote. "Educational evils are attributed 
to defective schools. In fact, they are as likely to be the work of 
effective schools that are being directed toward evil ends by the 
society that supports and controls them." <19> Furthermore, he 
continues later in the same article, "Schools are a definite indication 
that a society is divisible into a dominant and a subordinate group, 
and that the dominant group want to teach the subordinate group 
something they could not be trusted to learn if left to them­
selves." <20> Clark Kerr would accept this, both for the socif'ty in 
genera~ which he divides into the "managers" and the "managed" 
and for the university. Kerr states: "The intellectuals (including 
university students) are a particularly volatile element ... They are 
by nature irresponsible ... They are, as a result, never fully trusted 
by anybody, including themselves." <2 n But Kerr doesn't dismiss us. 
Even if we are by nature irresponsible (perhaps because we can 
perceive the contradictions?) he considers us essential. " ... It is 
important who best attracts or captures the intellectuals and who 
uses them most effectively, for they may be a tool as well as a source 
of danger." <22> 

I think we can conclude that the American educational system 
is a coherent, well-organized, and* to the extent that the rulers are 
still ruling - effective mechanis . However, it has turned our 
humanitarian values into their op sites and at the same time, given 
us the potential to understand and ~tically evaluate both ourselves 
and the system itself. To that extent \the system is fraught with in­
ternal contradictions. Furthermore,. the events comprising the student 
revolt in the last few years demonstrate the likelihood that those 
contradictions will continue to manifest themselves in an open and 
protracted struggle. As Kerr predicted, we are a source of danger 
and incipient revolt. And the fact that Kerr was fired and the police 
used in the face oA that revolt only goes to prove that those con­
tradictions are irreconcilable within the structure of corporate capit­
alism. As Quintin Hoare remarked in New Left Review #32, " ... a 
reform of the edticational system involves a reform of the educators 
as well, and this is a political task, 1vkich immediately ricochets back 
to the question of tra-nsforming consciousness and ideolog1• through-
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--------partJ---------
the praxis of student power 

strategy and tactics 

socialism on one campus 
an infantile disorder-

Perhaps the single most important factor for the student power 
movement to keep in mind is the fact that the university is intimately 
bound up with the society in general. Because of this, we should 
always remember that we cannot liberate the university without ra­
dically changing the rest of society. The lesson to be drawn is that 
any attempt to build a student movement based on "on-campus" issues 
only is inherently conservative and ultimately reactionary. Every at­
tempt should be made to connect campus issues with off-campus. 
questions. For example, the question of ranking and university com­
pli~ity with th~.Selective Service .syste~. needs to be tied to a general 
antt-draft and No Draft for Vtetnam movement. The Question of 
the presence of the military on the campus in all its fonns needs to 
be tied to the question of what that military is used for - fighting 
aggressive wars of oppression :tbroad - and not just to the question 
of secret research being poor academic policy. Furthermore, the student 
movement must actively seek to join off-campus struggles in ·the 
surrounding community. For example, strikes by local unions should 
be supported if possible. This kind of communication and under­
standing with the local working class is essential if we are ever goinl!. 
to have community support for student strikes. 

radicalizing the new working class---
If there is a single over-all purpose for the student power 

movement, it would be the develooment of a radical t>olitical con­
sciousness among those students who will later hold job-s in strategic 
sectors of the political economy. This means that we should reach QUt 

to engineers aiid technical students rather than to business administra­
tion majors, education majors rather than to art students. From a 
national perspective, this strategy would also suggest that we should 
place priorities on organizing in certain l~inds of universities - the 
community colleges, junior colleges, state universities, and technical 
schools, rather than religious colleges or the Ivy League. 
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One way to mount political action around this notion is to focus · 

?n the placement offices - the nexus between the university and 
mdustry. For example, when DOW Chemical comes to recruit, our 
main approach to junior and senior chemical engineering students 
who are being interviewed should not only be around the issue of 
the immorality of napalm. Rather, our leaflets should say that one 
of the main faults of DOW and all other industries as well is that 
their workers have no control over content or purposes of their 
work. In other words, DOW Chemical is bad, not only because of 
napalm, but mainly because· it renders its workers powerless, makes 
them unfree. In short, DOW and all American industry oppresses 
its own workers as well as the people of the Third World. DOW in 
particular should be run off the campus and students urged not to 
work for them because of their complicity in war crimes. But when 
other industries are recruiting, our leaflets should address themselves 
to the interviewees' instincts of workmanship, his desires to be free 
and creative, to do humane work, rather than work for profit. We 
should encourage him, if he takes the job, to see himself in this light 
- as a skilled worker - and of his self-interest of organizing on 
his future job with his fellow workers, skilled and unskilled, for 
control of production and the end to which his work is directed. 
The need for control, for the power, on and off the job, to affect 
the decisions shaping one's life in all arenas; developing this kind of 
~:onsciousness, on and off the campus, is what we should be fund­
iUllentally all about. 

JJactical, critical activity: 
notes on organizing--

There are three virtues necessary for successful radical organiz­
ing: honesty, patience, and a sense of humour. First of all if the 
students we are ttring to reach can't trust us, who can they trust? 
Secondly it takes tune to build a movement. Sometimes several years 
of groundwork must be laid before a student power movement has 
a eonstituency. It took most of us several years before we had devel­
oped o radical perspective. Why should it be any different for the 
people we are trying to reach? This is not to say that everyone must 
repeat nil the mistakes we have gone through, but there arc certain 
farms of involvement and action that many students will have to 
repeat. Finally, by a sense of humour, I mean we must be. life-affirming 
Lu1ty passionate people are the only kind of men who have the 
enduring strength to motivate enough people to radically transform 
a life-negating system. 

Che Guevara remarked in Guerrilla Warfare that as long a~ 
people had faith in certain institutions and forms of political activity, 
then the organizer must work with the people through those institu· 
tio11s, even though we might think those forms of action arc <leaJ 
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sort very difficult, although not impossible. But we should always be 
careful to make a distinction between the American working class 
itself and the labour bureaucrats. 

the faculty question: 
allies or finks?-----

One question almost always confronts the student movement on 
the campus. Do we try to win faculty support before we go into 
action?· Or do we lump them together with the administration? What 
we have learned in the past seems to indicate that both of these 
responses are worng. Earlier in this paper, I remarked on the kinds 
of divisions that exist among the faculty. What is important to see 
is that this division is not just between good and bad guys. Rather, 
the faculty is becoming more and more divided in terms of the 
objective functions of their jobs. To make the hard case on one 
hand, the function of the lower level of the faculty is to teach -
a potentially creative and useful activity; on the other hand, the 
function of most administrative and research faculty is manipulation, 
repression, and - for the defence department hirelings - de>truction. 
In general, we should develop our strategies so that our lot falls 
with the teaching faculty and theirs with ours. As for the research 
and administrative faculty, we should set both ourselves and the 
teaching faculty against them. Also, during any student confrontation 
with the administration, the faculty can do one of four things as a 
group. They can 1) support the administration, 2) remain neutral, 
3) split among themselves, and 4) support us. In any situation, we 
should favor the development of one of the last three alternatives 
rather than the first. Furthermore, if it seems likely that the faculty 
will S,!Jlit on an issue, we should try to encourage the division indic· 
ated above. While it is important to remain open to the faculty, we 
should not let their support or non-support become an issue in de­
termining whether or not we begin to mount political action. Finally, 
we should encourage the potentially radical sectors of the faculty to 
organize among themselves around their own grievances, hopefully 
being able to eventually form a radical alliance with us. 

the vital issue 
teaching 

of 
assistants' unions---

Probably the mOst exploited and l\lienated group of people on 
any carn?us are ·the graduate student teaching assistants. The forces 
of the multiversitv hit them from two directions - both as students 
and as teachers. As students, they have been around long enough to 
have lost their awe of academia. As faculty, they are given the wor~t 
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jobs for the lowest pay. For the most part, they have no illusions 
about their work. Their working conditions, low pay, and the fact 
that their futures are subject to the whimsical machinations of their 
department chairmen, make them a group ripe for radical organiz­
ation. Furthermore, their strategic position within the university 
structure - makes them potentially powerful as a group if they 
should decide to organize and strike. If they go out, a large part of 
the multiversity comes grinding to a halt. The kinds of demands they 
are most likely to be organized around naturally connect them with 
a radical student power movement and with the potentially radical 
sector of the faculty. Furthermore, these considerations make the 
organization of a radical trade union of T As a crucial nart of anv 
strategy for change. We should see this kind of labour o;ganizing a"s 
one of our first priorities in building the campus movement. 

non-academic employes: 
on-campus labor organizing--

Almost all colleges and especially the multiversities have a large 
number of blue-collar maintainence workers on campus. Within the 
state-supported institutions in particular, these people are often for­
bidden to organize unions, have terrible working conditions, and are 
paid very low wages. Their. presence on the campus offers a unique 
opportunity for many students to become involved in blue-collar 
labour organizing at the same time that they are in school. Secondly, 
since these workers usually live in the surrounding community, their 
friend5 and relatives will come from other sectors of the local work­
ing class. Quite naturally, they will carry their ideas, opinions, and 
feelings toward the radical student movement home with them. In 
this sense, they can be an important link connecting us with other 
workers, and our help in enabling them to organize a local inde­
pendent and radical trade l_lnion would help tremendously. Finally, if 
we should ever strike as students, they could be an important ally. For 
instance, after SDS at the University of Missouri played a ma1or role 
in organizing a militant local of non-academic employees, they learned 
that, were the union to strike for its own demands in sympathy with 
student demands, the university as a physical plant would cease to 
function after four days. It is obviously important to have that kind 
of power . 

the knowledge machinery and sabotage: 
striking on the job----

One mistake radical students have been making in relating to 
the wor\t aspects of the multiversity's academic apparatus has been 
rbtir av,idancc of it. We tend to avoid large classes, lousy courses. 



and reactionary professor> like the plague. At best, we have organized 
counter-course; outside ' the class-room and off the campus. My sug­
gestion is that we should do the opposite. Our brightest people should 
sign up for the large freshman and sophomore sections w·ith the 
worst profs in strategic courses in history, political science, education, 
and even the ROTC counter-insurgency lectures. From this position, 
they should then begin to take out their frustrations with the work 
of the course while they are on the job, i.e., inside the classroom_ 
Specifically, they should be constant vocal critics of the form and 
content of the course, the prof, class size, the educational system, and 
corporate capitalism in general. Their primary strategy, rather than 
winning debating points against the prof, should be to reach other 
srudcnts in the class. Hopefully, out· on-the-job organizer will begin 
[<> develop a radical caucus in the class. This group could then meet 
tlutside of the class, continue to collectively develop a further radical 
aitiquc of the future class-work, to be presented at the succeeding 
-;e3sions_ If all goes well with the prof, and perhaps his department 
as well, they will have a full-scale academic revolt on their hands by 
the end of the semester. Finally, if this ·sort of work were being done 
in a variety of courses at once, the local radical student movement 
would have the makings of an underground educational movement 
that was actively engaged in mounting an effective resistance to the 
educational status quo. 

provo tactics: 
radical izatization or sublimation?--

There is little doubt that the hippy movement has made its 
impact on most American campuses. It is also becoming more clear 
that the culture of advanced capitalist society is becoming more 
sterile, dehumanized and one-dimensional. It is directed toward a 
passive mass, rather than an active public. Its root value is con· 
~umption . We obviously need a cultural revolution, along with a 
revolution in the political economy. But the question remains: where 
do the hippies fit in? At the present time, their role seems ambivalent. 

On the one hand, they thoroughly reject the dominant culture and 
seem to be life-affirming. On the other hand, they seem to be for the 
most part, passive consumers of culture, rather than active creators 
of culture. For all their talk of community, the nexus of their relations 
with each other seems to consist only of drugs and a common jargon. 
With all their talk of love, one finds little deep-rooted passion. Yet, 
they are there; and they are a major phenomenon. Their relevance 
ro the campus sct"'le is evidenced by the success of the wave of "Gentle 
Thursdays' ' that ~;wept the country. Through this approach, we have 
hc<:n ahle co reach ;tnd break loose a good number of people. Often, 
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during the frivolity of Gentle Thursday, the life-denying aspects of 
corporate capitalism are brought home to many people with an impact 
that could never bt' obtained by the best of all of our anti-war de­
monstrations. 

However, the hippy movement has served to make many of our 
people withdraw into a personalistic, passive cult of consumption. 
These aspects need to be critici2ed and curtailed. We should be clear 
about one th ing: the individual liberation of man, the most social of 
animals, is a dead-end - an impossibility. And even if individual 
liberation were possible, would it be desirable? The sublimation of 
reality within the individual consciousness neither destroys nor trans­
forms the objective reality of other men. 

Nevertheiess, the excitement and imagination of some aspects 
of hippydom can be useful in building critiques of the existing 
culture. Here, I am referring to the provos and the diggers. Gentle 
Thursday, when used as a provo (provocative) tactic on campus, can 
cause the administration to display some of its most repressive 
characteristics. Even something as blunt as burning a television set 
in the middle of campus can make a profound statement about the 
life-styles of many people. However, people engaging in this kind of 
tactics should I) not see the action as a substitute for serious revol­
utionary activity and 2) read up on the Provos and Situationiats rather 
than the Haight-Ashbury scene. 

from soap-box to student strikes: 
the forms of protest-----

During the development of radical politics on the campus, the 
student movement will pass through a multitude of organizational 
forms. I have already mentioned several: Student Defence League, 
Teaching Assistants' Unions, Non-Academic Employees' Unions, and 
of course, SDS chapters. Another important development on many 
campuses has been the formation of Black Student Unions, or Afro­
American cultural groups. All of these groups are vi tal, althrough 
some are more important than others at different stages of the 
struggle. However, for the purpose of keeping a radical and multi­
issue focus throughout the growth of the movement, it is important 
to begin work on a campus by organizing an SDS chapter. 

From this starting point, how does SDS see its relation to .the rest 
of the campus? I thin}! we have learned that we should not look 
upon ourselves as an intellectual and political oasis, huggi11g each 
other in a wasteland. Rather. our chapters should see themselves as 
organi::: iny committet·s for reaching out to .the ma jori ty of the studcnr 
population. Furthermore, we arc organi:t.ing for something - - the 
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Berkeley students strike for control of the 
university photo by Harawitz-Weir 

power to effect change. With this in mind, we should be well aware 
of the fact that the kind of power and changes we would like to have 
and achieve are not going to be given to us gracefully. Ultimately, 
we have access to only one source of power within the knowledge 
factory. And that power lies in our potential ability to stop the 
university from functioning, to render the system disfunctional for 
limited periods of time. Throughout all our on-campus organizing 
efforts we should keep this one point in mind: that sooner or later 
we are going to have to strike - or at least successfully thre-aten to 
strike. Because of this, our constant strategy should be the preparation 
of a mass base for supporting and participating in this kind of action. 

What arc the organizational forms, other than those mentioned 
ahove, that are necessary for the development of this kind of radical 
constituency? TI1c first kind of extra-SDS organization needed is a 
Hyde Park or Free Speech Fontm. An area of the campus, centrally 
located and heavily travellt-d, should be selected and equipped with a 
P.A. system. Then, on a rertain aft<.-rnoon one day a week, the plat­
form would be open to :myonc to give speeches on anything they 
choose. SDS people should attend regularly and speak regularly, 
although they should encourage variety and debate, and not mono­
polize the platform. To hc~in.. dte forum should be weekly, so that 
'itudcnts don·t hccomc bored with it. Hndter, we should try to give it 
thl' aura of a special evc1:t. Liter on, when political activity intensifies, 
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the forum could be held every day. In the early stages, publicity, the 
establishment of a mood and climate for radical politics, is of utmost 
importance. We should make our presence felt everywhere - in the 
campus news media, leafletting and poster displays, and regular at­
tendance at the meetings of all student political. social. and religious 
organizations. We should make all aspects of our politics as visible 
and open as possible. 

Once our presence has become known, we can begin to organize 
on a variety of issues. One arena that it will be impOrtant to relate 
to at this stage will be student government elections. The best organiz­
ational form for this activity would be the formation of a Campus 
Freedom Party for running radical candidates. It is important that 
the party be dear and open as to its radical consciousness, keeping 
in mind that our first task is that of building radical consciousness, 
rather than winning seats. It is also important that the party take 
positions on off-campus questions as well, such as the war in Vietnam. 
Otherwise, if we only relate to on-campus issues, we run the risk of 
laying the counter-revolutionary groundwork for an elitist, conserv­
ative and corporatist student movement. As many people as possible 
should be involved in the work of the party, with SDS people having 
the function of keeoinl!' it militant and radical in a non-manipulative 
.md honest fashion. The party should permeate the campus with 
speeches, films, and leaflets, as well as a series of solidly intellectual 
and radical position papers on a variety of issues. Furthermore, we 
should remember that an election campaign should be fun . Campus 
freedom Parties should organize Gentle Thursdays, jug bands, rock 
groups, theater groups for political skits, and homemade Smm. 
campaign films. Finally, during non-election periods, the Campus 
Freedom Party should form a variety of CFP ad hoc committee5 for 
relating to student government on various issues throughout the year. 

The next stage of the movement is the most crucial and delicate 
the formation of a Student Strike Coordinating Committee. There 

are two pre-conditions necessary for its existence. First, there must be 
a quasi-radical base of some size that has been developed from past 
activity. Secondly, either a crisis situation provoked by the administra­
tion or a climate of active frustration with the administration and/ or 
the ruling class it represents must exist. The frustration should be 
centered around a set of specific demands that have been unresolved 
through the established channels of liberal action. If this kind of 
situation exists, then a strike is both possible and desirable. A tempor­
ary steering committee should be set up, consisting of representatives 
of radical groups (SDS, Black Student Union, T A's Union), 
This group would set the initial demands and put out the call for a 
strike within a few weeks time. Within that time, they would try to 
bring in as many other groups and individuals as possible without 
seriously watering down the demands. This new coalition would then 



constitute itself as the Student Strike Coordinating Committee, with 
the new groups adding members to the original temporary steering 
committee. Also, a series of working committees and a negotiating 
committee should be established. Finally, the strike committee should 
attempt to have as many open mass plenary sessions as possible. 

What should come out of a student strike? First, the develop­
ment of a radical consciousness among large numbers of students. 
Secondly, we should try to include within our demands some issues 
on which we can win partial victories. Finally, the organizational form 
that should grow out of strike or series of strikes is an independent, 
radical, and political Free Student Union that would replace the 
existing student government. I have already dealt with the general 
political life of radical movements. But some points need to be 
repeated. First of all, a radical student union must be in alliance with 
me radical sectors of the underclass and working class. Secondly, the 
student movement has the additional task of radicalizing the sub­
sector of the labour force that some of us in SDS have come to call the 
new working class. Thirdly, a radical union of students should have 
an anti-imperialist critique of U.S. foreign policy. Finally, local student 
unions, if they are to grow and thrive, must become federated on 
regional, national, and international levels. However, we should be 
careful not to form a national union of students lacking in a grass-. 

Clouds of tear gas billow up as stude.nts at Oberlin 
College surround the car of aU. S. Navy recruiter. 

photo by Peter H. Martvn 
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roots constituency that actively and democratically participates in all 
aspects of the organization's life. One NSA is enough. On the intern· 
ational level, we should avoid both the CIA and Soviet Union spon· 
sored International Unions. We would be better off to establish in · 
formal relations with groups like the Zengakuren in Japan, the Ger­
man SDS, the French Situationists, the Soanish Democratic Student 
Syndicate, and the third world revolutionary student organizations. 
Hopefully, in the not too distant future, we may be instrumental in 
forming a new International Union of Revolutionary Youth. But there 
is much work to be done between now and then. And even greater 
tasks remain to be done before we can begin to build the conditions 
for human liberation. 
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