












Graduate students should have a more open and ed"J..c:;-. 
tional experience, according ·· to -the terms of the system • . BuJc 
again, in the vast majority of cases., that seems not to be true. 

·Indeed·, there is much to .he said for the· notion tha t · the grad:-
uate student is the mos·t crue·l·ly exploited member of the 
corr.munity. He ig completely exposed to all·. o.f its pressures, being· 
more oft en than not · dependent upon it for m;oney and, more an t, 
the of recognition that will lead to a good thesis committ ee, 
fC Od recommendations, and a chance to get into the publishinc 
;:Jle vlith the junior faculty at some good university. He is 6\'!1?.!' € 

that profess·ors talk about their graduate st'udents, a nd thuR .i2 · J , ·..-.­

itn:lt to offend any of the fraternity by i:mperti :'1eri ce, lest r:·· 

him a troi.lb lemaker. He is .aware that a teac h'ing assi st 
is · the kind of low-status brand that may it dif ; icult for 

him to g ain access to the powerful professors in ·the department . 
is aware of the competition he is locked i r. to '''i th every oti·:er 

sreduat e student in the department, and he is an active 
par tic:hl).ant in the competi ti.on that has made many of t h e 11best" 
graduate'·· schools in the count.ry devoid of any graduate student com­
!lJuni ty. 

But at least we should be able to say that the student is now 
more free intellectually. ·But again that turns out not be trueo . 
Internal conpetition and the expectations of professors p lace . a. 
heavy emphasis on internal documentation of papers and the selec­
tion of · suhje.cts, not ·by interest or i mportance, but by their ca­
pacity ·to be researched and convincing ly presenteda 

· Faculty members are themselves locked in their onn k ine] of 
cor.:peti tion: for grants and academic honors and for the kind .of 
research record that leads to promotions and pr estige. Even tuallt 

of the · syst em reaches a point where a is nq 
longer will ing to explore his ideas with his student8 (and undou·ot·­
edly hi8 colJ. e a gues .- as '.-'Jell) for . fear they will . s t f.'a !. from him all 
that he has t o see: his intellectual 

Vlha t kind of academic community can exist in a -situation like 
An d wha t kind of learning can g o ·on people find that 

that which , is nev'J inside and in the process of creation 
must be hoarded, like space in an air raid shelter, a gainst . those 
Y·JhO might benefit ·from its sbaring ? . . 

Any university reform that is ·north the n &.me must deal .with 
t h is problem, and it is little wonder that s t udent s ha ve balked - at 
entering · this . . 

Hon, · after all, · can one· challenge t h e system o.f intellectual 
competence that allov1s the professor to lecture from the front cf . 
the clas8 years of · study and. diligent application? 
do sense their igno.rance; a r e quick to doub.t tl::.'emselves, and the 
worth of their own ideas, are -fascinated by the academi c . f"lourish 
t ·hat some professors manage to .a cquire. The're. mu.st be s omething 
powerful that motivates sttidents to challenge a system. thet so ef­
fe-cti'tely reinfo.rces itself and so convincin !;ly. challen.::;e s .. t h e stu-
dent's own ·. · . . · 

The has b egun .to provide . those k inds is 
giving students the eq uipment and. the conviction to cha llenge 
profess·o:i:s--not on an academic footin g but in the ·hurcan dimension 
that is so uniformly rejected by· the ty o That is s omethigg 
to stand on;· and its appeal. is strong eno')..l.gh to attract many facul­
ty who · are t h emselves fed .up vJ ith the stricture.a of tb.e un iversity 
niches, and have themselves to question the relevance of' their 
disciplines to the tl:ings in life that are ili1portant. 

· The teach-in movement tapped great deal of 
and has . split internally on of how 
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ac·ademic and correct .the teach-ins should be. Out of this s ~; :r:.n0':: 
experience has come a much more self-conscious group of young fac­
ulty who are in contact with one another, and who are looking for 
'~Hays to expand their ranks and the .scope of t ~ • eir concerno 

Students, too, have come closer to · a real engagement with the 
issue of •education. The Yale protest over the firing of a good 
and pop~lar teacher was a move in the direction of questioning t he 
way classes are organized. In contrast to ~revious student efforts 
v1hi ch · have concentrated much more on social rl-'.les and superstruct·-­
ura l changes, such as the· representation of students on fac'J: -':: ~ ·· _ :3 
adr.linistrative co:mnittees, the Yale uprising was direct chs:'.. ~ r · '···· 
although it still fell far short of a full-fledged; c·onfrontatio2·., 

A full-fledged confrontation entails the demand t hat hi3her 
education be progressive, that it be structured around the r.ee ds 
and p~oblems that students define out of themselves and out of 
~heir exrieri.ence-and that is the exact antithesis of what Y·Je have 
today. · The intensity of the strugr;le that is posed by the notion 
that higher ·education should be progres~ive is certainly much more 
severe thaD anything we have s~en to date. 

An d yet I genuinely believe that the day is soon coming when 
students will stand up :i:n classrooms and demand tha t t heir pro­
fessors lay aside their esoteria and begin to talk to them in their 
ovm terms about problems thst can be jointly defined a s important. 
I see emerging out of -the movemeni today the demand for education 
that is directed to ~he concerns of the people involved in it, w­
ganized democratically, and conducted in a completely open and co~ 
operative fashion. 
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