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What is education? 

Education, as Louisiana CORE envisions it, is not just the acquisition of training 
and knowledge for pragmatic ends. It is a dynamic, ongoing process which involves a 
growing self awareness, self expression and social consciousness on the part of the in­
dividual who has learned to question the world in which he lives, 

CORE thus wishes to destroy the traditional concept of education. We are not merely 
interested in giving someone the opportunity to take courses which will fulfill require­
ments for a high school dipi&fca. We do not consider our goal for this individual to he a 
satisfactory job. Our concept o'f education cannot he tied to so specific a program or so 
concrete an objective. For indeed, v/hat in fact are we to educate this individual for? 
Into v/hat society will he now be accepted? Once having arrived at such immediate goals, 
to what does this individual look forward? 

Education must instead involve an attempt to question an established pattern of lifê  
the v/ish to destroy the role which the Negro has traditionally played in order to survive 
in the white man's v/orld. Up until the present, education for a Hegro has really meant 
learning how to play a role, learning how to get along with "Mr. Charlie". It is now the 
time for this role to be disgarded. People must begin to believe that they are really 
free to think of viable alternatives to their present way of life. 

But is it more than just a role which must be changed? Education, by its very 
nature in the South must be political and CORE'S conception of education implies a chal­
lenge to our society in general as well as to the individual within his own community. 
For ideally, education leads to group participation, to the belief that " we can help 
ourselves". It leads the individual away from attributing all decision making powers to 
others, es he has in the past - to the Governor, the Major, the Sheriff or to the Boss. 
1 et in each community, Hegroes are faced with terrific resistance from the outside com­
munity. Despite certain significant symbolic legal gains the Negro is still confronted 
with an immovable political, social and economic societal structure. Once he realizes 
this where can he then turn? 

Thus although CORE may help communities to meet particular educational needs, all 
community activities are in effect part of the educational process. 

What is the relationship between our goals of education and CORE'S entrance into a com­
munity in order to mobilize its members to utilize all the resources available to 
them? 

Throughout the country today, Federal funds are one major source of assistance to 
poverty stricken areas. Millions of dollars have been directed to such pegions by the 
U.S. Government. The attempt to build the Great Society has led to the development of 
numerous programs such as Operation Headstart, The Job Corps, Snd ViSta Volunteers. 

It is obvious that CORE as an organization could neverraise the funds necessary to 
engage in such large scale, long range programs. But should we then encourage community 
groups to take advantage of these ojpportunities? Will our suppoarb of such programs help 
or hinder our own initial efforts t owards our stated <§goals? If we are to involve ourselves 
in such government endeavors how can v/e make good use of the various programs within the 
community and yet not lose sight of our own prospectus for future CORE activity in 
Louisiana? 

To be specific, how can v/e work towards achieving our ov/n ends by involving ourselves 
in Operation Headstart, the pre-school program for culturally deprived children? This 
program has b een set up by the Government to provide pre- school training and ̂experience 
for socially disadvantaged children v/ho v/ill enter the first grade in the fall. The 
Government has funded local communities v/ho have submitted v/orkable pre-school programs 
and each community Hebdstart Project is to be staffed and run by local people. 



The Government has set up t h i s program in order to provide educational benefi ts 
for the children v/ho l ive in these communities. But does COREfs involvement in t h i s 
program stop v/ith these educational benefits? How does such a program f i t into CORE'S 
own present thinking about community organization and involvement? 

Headstart provides a marvelous opportunity for CORE to v/ork with local community 
members within a program determined by the needs or ig ina l ly a r t i cu l a t ed by these very 
people. At thesame t ime , the nature of Headstart as a program involving large numbers 
oft" children (1,100 in the three centers that CORE i s d i r ec t l y involved in) provides a 
ready-made s i tua t ion in which parents can be brought together in order to discuss local 
community needs. 

Staughton Lynd, has said that " i t i s a p o l i t i c a l decision for any parent to l e t 
h is child come to a Freedom School". In a similar fashion one might say that in any par ­
ish in Louisiana i t i s a p o l i t i c a l step for a Negro Headstart program even t o e x i s t . In 
Concordia Parish for^xample, in Ferriday, 'where Negroes are t e r ror ized by the Klan (a 
man v/as burned to death there by the Klan in February) Headstart v/ill be the f i r s t sign of 
any group organized by the l o c - l Negro community. P laced in t h i s perspective one can 
readi ly see the p o l i t i c a l value of Headstart as an instrument to build up confidence in 
the Negro community. 

More important, local community par t ic ipa t ion in Operation Headstart i s p o l i t i c a l 
v/hen such programs are run by people v/ho rare not beholden to the ppwer s t ruc tu re . Under 
such conditions, involvement in Headstart i s not jus t par t ic ipa t ion in a s t ructure bu i l t 
and directed by the __&&_i\L Government. People v/orking together to make t he i r ov/n dec i ­
sions in turn become involved in a very different sense. Though they are indeed a part 
of Headstart in general, i t i s not in the t r ad i t i ona l organizational sense . I t i s only 
under these conditions, when people are 'uit ir i ietely"responsible only to themselves, that 
v/e can hope to provide a rea l challenge to present condit ions. 

In Claiborne Parish for example, a t a recent meeting parents began asking them­
selves cer ta in questions in regard to t h e i r Headstact p ro jec t . They were discussing 
how teachers v/ere t o be selected for the program. They concluded a t th i s meeting that 
someone v/ho v/as vi l l ing to teach in the pre-school program but v/ho was unwilling to jo in 
the group at mass meetings, a t demonstrations or in the planning of future community 
action projects would be unacceptable for a teaching pos i t ion . They triced t h i s decision 
upon the be l ie f that the t eacher ' s job cannot be limited to- the teaching of the t r a d i ­
t ional subjects taught to Negro children in Southern schools today. The t a c i t assumption 
irriplied in th i s decision i s that v/hen an atmpephere i s free for discussion and personal 
expression,a whole v/ay of l i f e i s challenged by the teacher as v/ell as by the chi ld . 
These parents thus see the role of the teacher in the Headstart program in terms of CORE'S 
conception of the educational process , dm such a community, Headstart i s thus an i n s t ru ­
ment of p o l i t i c a l education, a key to t he res t of t h e community. Parents as vail as child-, 
ren v/ill come together to share t he i r experiences and ideas . The questions they ra ise in 
regard to Headstart v/ill hopefully lead to o thers - about themselves and the v/orld at la rge , 

Frdm these parents ' meetings i t i s hoped that the group ' s a c t i v i t i e s v/ill then 
increase in scope. The i n i t i a l Headstart paren ts ' meetings may therefore lead to t h e 
development of farmers co-ops, aaul t education programs, freedom school classes or to 
any other a c t i v i t y that the community desi res to i n i t i a t e . Just as t h i s vision of Head-
s t a r t involves much more than jus t the cfeation of a pre-school formal educational program, 
the summer learning experience for each child i s envisioned as much more than the mere 
classroom s i t ua t ion . For i t must be noted that since the Headstart program i s only planned 
to run for eight weeks, the children involved v/ill be faced in the f a l l v/ith the very sort 
of formal education system v/hich v/e hope a pre-school program v/ill dramatically challenge. 
Thus i t i s most important that parents as well as teachers must begin to pa r t i c ipa t e in 
the kind of educational process v/e d e s i r e i f the program i s to have any l a s t i ng value . 




