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]N/ 'I'ilfS FALL OF 1963 , THE STUDENT NON-VIOLENT OOORDINATING COMMITTEE 
AD ']'lflE NORTHERN STUDENT MOVEMENT AND THE NATIONAL STUDENT 
ASSOCIATION , co-sponsor ed a research project to construct literacy 
prog,1ra:JnS f or adult s usab l e in a Southern.civil rights protes t area • 

With t.L1e coming of the civil rights movement to a Negro community 
and ~ith the des ire t o vo t e seems t o come an increased interest and 
motivat:ion in l earning r eading and \'lriting. This inte res t in 
l earning seems especial l y evident in those protest areas where 
freedom schools exist . The interest and excitement of the t een­
agers over new-learned things seems contagious and soon adults 
arc coming by the fie ld offices asking for literacy instruction 
or adult education prograrmning "like the freedom schools for the 
kids." The fie l d staff of the Student Non-Violent Coordinating 
Ccrnmit~ee has fe lt the need for some time for adult education 
prog,1rarmming that \•muld t each reading and \'lri t i ng and cormnunicate 
the possibilities for a bet t e r l ife through social change estab­
lishing a society where a ll men are in control of the import ant 
de cisions · in their lives. However , the time needed to think about 
and devel op these programs is not possessed by a field staff and 
thus a research pro j ect was initiated . 

Se lma , Alabama was chosen as a typical field situat i on . A voter 
regis t ration movement had been operating the r e for approxi mately 
a year and the staff had been receiving requests for litera cy 
progr armning from individuals in the cormnunity . . 
The project started with a search for l iteracy materials. The re 
were , however , certain requirements of these materials. 

REQUIREMENTS OF MATERIALS 
' -

The requirements f o r literacy mat erials sterns from the values of 
the movement for human rights that we are now involved i n. Some 
of these values are: 

1. That the only o;oci e t y \-Jo rth \'larking for is the society where 
man participates fully in the decisions tha t affect him . 

2 . That man has an unlimited ability to change and gr m.,. 

3 . That there is value in those qualities contained in the s tyle 
of life of the black b elt Negro adult which have he lpe d him 
to survive and endure in his circums tances and which have 
given him whatever wisdom he now possesses . 

4. That any a ttempts to assis t a people i n changing their cir­
cums t ances must take the people where they are and involve 
them in creating the direction and quality of socia l chang~ needed 
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If we are to take these values to their logical extension in the 
teaching of reading and writing, then it stands to reason that 
our approacb should not dictate to the adult how he is to learn 
-- but should involve the adult i n creating the direction and 
amount and kind of learning he is to experience. 

The t eaching approach and materials should increase his sense 
of identity and confidence so that he knows his capabilities and 
his strengths and will be further motivated to carry through the 
implicat ions of the civil rights struggle in which he is now 
imvolved. The teaching approach and r eading materials should 
assist the adult in increasing his skills in creating and 
pa~ticipating in a ~ully democratic society. 

This means for the t eaching of reading to the adult, that there 
can be no imposed systematic method as such. The l earning adult 
is not a child. He speaks in complicated sentences w1th many­
syllabled words. He has had a life-time of experience and learning 
with the resultant wisdom of age. If these things are of value 
co us , then no literacy materials which treat the adult as d 
child and/or lvhich reflect the world as only whit"e and on.1.y 
middle class are acceptable. 

EXISTING LITERACY MATERIALS 

Research into literacy materials was not extensive because the 
Office of Education , Adult Education Division (HEW) hdd just 
completed a year's evaluation of a lmost all existing adult lit­
eracy programs in the United States. Their conclusions were that 
"one of the most critical problems in adult basic education is 
the dearth of suitable instructional materials •.. They do not do 
the job fast enough •..• Existing materials are not interesting 
enough •. .. and do not relate to the needs of adults. They use a 
style as well as content more suitable for children. Usually 
the method used is repetitive ...• the content matter which most 
of the material deals with is the pedestrian and uninviting.'' 

Re ort of the Task Force on Adult Basic Education Instruction 
Materia s and Re ate Media Januar 

We reviewed some existing materials to find out ourselves · the 
approach they took in teaching literacy. (Some of these were 
the Laubach Method, Operation Alphabet, the Brown Family Se ries, 
etc.,) The customary approach was to start with the alphabet 
or short one-syllable words and in sequence work up t o l onger , 

. more complicated vocabulary . These efforts were based on reading 
~pproaches for children with the usual aim being to teach a wo rd-

-: 



s·igfutr 't:l()'<!:'ctJ],-ulary and Hard attack skills, thus building a vocabulary 
loase·<rll <!Yn traditional ,.;ord lists as developed by Dolch Dale 
TFrorJ:'l:cllike-Lorge , etc. The supposition was that once this b~sic 
r.ead:iLmg word list Has accomplished, the adult would have learned 
most <Df trlile. 'tvo rds necessary to enable him to comprehend mos t reading 
materia l available to the public. All of this would be very logi­
co:a l :iif t i!M! man-reading adult spoke in one - syllabl e words and had 
tmo r e'ading knowledge of v.ro rds at all . 

'L'HE NON - READING ADULT 

The functional l y i l literate adult de fies a l most al l the assumptions 
on which existing l iteracy materials operate . 

Existing materials attempt t o build a learner 's reading skil ls 
sequenti3ll y -- in other words -- in an order based on grade 
school children's reading leve ls. Basic words are l earned first . 
From there , r ead ing skills are built which relate to the graduated 
difficulty of new words introduced to the l earner . Independent 
reading is finally encouraged by t eaching the use of the dict i onary. 

The most important characteristic about the non-reading adult , 
however , is that he cannot be classified on a grade l evel. There 
are fe'" adults h' ithout any knmvl edge of words at al l. Most have 
gotten the " a lphabets" and some reading t ra~_ning either at home 
or once and awhi l e when they could get to school. Many have 
t augh t themselves to spe ll t hrough a sent ence so they can puzz l e 
out the meaning . None of t his can be categorized as a " grade ­
l evel". The adult ' s reading vocabulary is not made up of first, 
second or third grade words and neither can the l imited r e ading 
skills he possesses be classified as first, s econd or third grade 
l eve l. He has a varied readin~ vocabul ary with varied r eading 
skills . He may know the Hard addition ' but be unable t o read 
the word ' one ' . He may be able to ha lf- spe ll, ha l f - sound some 
word but not others. He may or may not be ab l e t o t ake words 
apart and may be abl e to guess some words (context c lues ) but 
not others . 

All of this defies categorization or a sequential sys t em of l earning . 
The sequential means of teaching reading could not take into 
account the reading abilities and strengths the adult already 
posaesses an~ probably would start so l ow as to lose the adult ' s 
interest from t he beginning . In addition to this there is a 
childish qua l ity of any materials based on a sequential teaching 
approach. 

-' 
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'lrELE NEED 

From our r esearch and fr0m our sense of values \ve discerned that 
the r e \vas a need for a reading approach and supplementary t eaching 
materials which would : 

1 . Assist the adult t o develop whatever skills of reading and 
writing he now has and equip and encourage him to go on to 
independent l earning by including him f rom the beginning in 
creating the direction , amount and kind of learning he is 
to eA-perience. 

2. Utilize both the adult's interests and informational needs 
as subject matter for the t eaching of reading. (There is 
a certain amount of skill necessary in this society t o confront 
th~ existing social agencies and ge t from them what is coming 
to you. The poor and poorly educated have often no way of 

.learning about \vhat they can do , who they can contact or how 
they can contact officials or agencies to obtain r e lief or 
assistance for thei r needs. 

3. Assist the adult to learn things about himself and his r ace 
that he was neve~ taught and increase his sense of identity 
and confidence . 

4. Refl ect the needs of the adult's l ife and bring about an 
understanding of those force s in his society which have 
shaped those needs and present the possibility of changing 
those forces t o help answer the needs . 

Our research revealed no sys tem of teaching nor set of material s 
which could meet these needs . We did learn about the " experience­
story" approach to teaching reading through a week- l ong seminar 
held for us by the Bank Street College in NeH York City . In this 
approach, the teacher encourages discuss ion f rom the class . The 
teacher l istens for a\vhile and then '"ith the adults, chooses sen­
t e nces from what they have discussed and writes them on the board. 
As a teacher grows more sensitive to the class -- he will be able 
to choose ce rtain wor ds from the discussion that wil l teach the 
kinds of word attack ski lls needed by those particular individuals . 
Words are discussed, taken apart, de fined , use d in other ways 
and gradual ly a dults begin t o learn hm,, t o " de- code " their spoken 
language into a r e ading and -v;ri ting vocabulary . It is an approac:, 
adaptab le t o the varying reading ski l l s and vocabulary of the 
adult and it builds on his present reading skil l s t o expand to 
new words and new skill s . 

This approach seems a l ogical expressi on of our values about the 
teaching cf adult non-readers . It takes the adult ' where he is , 
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wi t h his interests and needs. The words and r eading skills taught 
evolve f rom the o.dult rather than being imposed from the teacher. 
The adult is involved in the direction and amount of l earning 
~nd not dep~ndent on any individual to direct his l earning . From 
th~ beginning he is encourage d and equipped t o become an independent 
l eo.rner. 

As t his approach ' ''as used during the year , its '"'eaknesses and 
str~ngth s w~rc discovered . It s strengths were that the adult 
l earned reading s ki lls a l most intuitive ly, without be ing confused 
with rules and theic e xceptions . For instance , teaching the con­
cept of vowels can be confusing and meanin~less . Many adul t s 
after t Fo or three months e~-pe rience h' ith de - codin?" \vords will 
intuitively come to kno~ that in spe lling the word trust ', 
af t er the l ette rs 't r' mus t come the l e tte rs - a- e - i - o -
or - tl. Phonics are difficult to teach with adults -- especially 
those whose dialect de fies most of the rules . We found with the 
e xperience- story method that the adult l earned intuitive l y and 
' d th e xperience hoH t o s ound through word s , without having to 
get e xce ssive ly invo l ved in t eaching rules . To say that .a person 
l earns intuitive ly, however , is not t o say that rules are never 
taught . Rules arc t aught as theperson a s ks for them and in this 
way retains their meaning . 

The obvious ,,,eakness in this me thod is that in using the experience ­
s t ory primarily , it i s possibl e for the t eacher t o miss a word 
attack skill t ha t is neede d by an individua l. These skills are 
not taugh~ systematicall y and the teach~r has to keep a finger 
on wha t has been l earned and what needs to be l e arned . 

With more e~~erience, modification s can be built into the ' ex­
pe rience - story ' approach and it shoul d evolve to a most useful 
approach in teaching adults reading and writing. 

THE SUMMER PROJECT 

The purpose of the summer project was to bring a staff i nto Selma 
to e~;periment wi th some known t eaching approaches and write new 
literacy materials . We realized earl y that a s umme r wa s not 
l ong enough to deal with all of the research problems -- but a 
start had to be made . 

Seven peop l e were hired t o work in Se l ma. Six had the ir de grees 
and three were involved in post - graduate studie s . Three attended 
a teaching me t hods seminar held in February i n Harlem f or the 
purpose of equipping a staff to obtain some ini t i a l t eaching 
experience and do research in the ghetto cowmunity near their 
university. These three had little r eal success in getting the 
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e~-pected teaching e~'"Perience· , although they did do some research. 

Fo-n~r of t:he seven actually carne to Alabama when the summer began ; 
the other three for various financia l and health r e ason·s wer e 
root able to join us. · The four met for a se cond seminar a t Ta lladega 
College in Ta lladega , Alabama jus~ prior to their coming to Se lma. · 

THE TRAINING SDIINA R 

The training seminar at t empted t o dea l with two prob l ems. One 
was that the s t aff, by and l arge f rom the Negro middle c l ass , 
had t he expected cla ss prejudices and myths about the adul ts 
tha t \ve r e to be t aught. There was a need t o ge t a t their un­
consc i ou s va l ues and show. whe re t hese contradicted with their 
spoken values . 

The second prob l em was that the staff was to do work in an area 
·urhe r e there arc vir t ual ly no known professiona l s or t echnicians 
""'ho can approach the problem of deve loping literacy progranuning 
within the stat ed values of this project . They would depend almost 
primarily on their competency , on the experi ence they woul d gain 
and on their val ues to guide them in c r eating the kind of approaches 
and materials needed . 

The plan for the seminar was to r efl ect a~ nearly as possible 
the unstructured wo rking situa t ion the staff woul d be f a ced with 
in Selma. The re would be no l ectures or w~rking pape rs. The 
onl y r esour ce persons \ve r e t he l iteracy s t aff coordinator who 
had been living in Sel ma for the previ ous s even months and Dr. 
Joseph Argre tt, Direct or of Training for Mobi lization for Youth 
(New York City). The seminar Brocedure was to confront the staff 
with a problem. For examp l e , 'Tonight there will be e i ght adult's 
meeting Hith you \vhom you knmv very little about except that they 
are inter ested in l earning how to r e·ad be tter. How will you 
approach them to disce rn th~ir r eading skills and strengths and 
interest s . 11 The group then ro le-played the situation. The role- . 
playing r eveal ed t o participant s the ext ent of the research problems 
they were t o f ace ; it reveal ed to the seminar directors the 
extent of participant' s actual values (as oppos ed to spoken values) 
in rela tionship to teaching adul ts. In r o l e - playing , fo r exampl e , 
they portrayed non-reading adults, as slight l y retarded people 
with a vocabulary of one- syl l able words. As t eachers, their 
attitude was a masked kind of paternalism. The group g r ew to see 
the extent of their prejudices and how they could not cove r them 

·up but had to work them out . 

The seminar \vas also an. opportunity for the staff to work out some 

r 
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policy deci sion s for the swnmer . Among these was the decision 
that the staff would avoid ident ification, if possib l e , with the 
vote r-registra tion SNCC staff . There wer e two r easons for t his . 
On~: harassments and jailings coul d g r eatly hinder us from comp l et­
ing our goals wi t hin the s hort amount of time that tve had. Two : 
m.:my adults i n the connnunity fea r ed being subj ected to the se 

·same kinds of harassments and therefore chose not t o invo l ve 
tlwmsc lves tvith the movement. The lite racy project was seen 
by bo th the movement and the s taff as a means of r eaching this 
l~n- ~~c m.nnbel- of adult s that the movement \vas not r eaching . 
I f then , \•'e des ired to r each these people and hoped t o gradually 
intr0ducc t hem to the movement , we thought we should project to 
tlw c~"mmunity a s an uncontroversial ed ucation progr am . This 
d ... 'cision \·.·as r einforce d af t er '"e spent a day of the seminar 
l ist ... ' ning t o three community leader s analyze the movement and 
it s relationsh ip to the community . 

Tlw seminar engendered a g r eat sense of connnunity among t he s t aff . 
Tlw group Has enthusiastic about the coming summer an d Dr. Argr ett, 
\ vllL1 has a natura l gift for bringi ng peop l e out of themselves, 
contributed grea t l y t o building tha t sense of connnunity . However , 
,,•hen t he s t aff entered Se l ma , \vithin two \veeks the connnuni t y 
spirit had broken dmvn. There tvas insecurity and frus.tration 
about the goa l s of the proj ec t . Tension and ambivalence were 
fe lt about having to l ive wi th t he decision to r emain separated 
from the SNCC staff . I t was di fficul t for the staff to be 
motiv~ted in their day t o day work . 

The reasons for a ll of this are compl ex . . Persons mot ivated by 
the civi l rights movement find it diff icult to be separated 
f r om the concrete e~-pression of tha t movement .•. . which in Selma 
\ve re the ac tivit i es of the SNCC staff . 

But anothe r , more e l usive reason was found in the pattern of the· 
s t aff ' s working habit s . It seems tha t peopl e who have ~one 
t hrough the system of educati on in t hi s country have an almost 
t ota l orien t ation to\vards direc t ed l earning . Their days in 
schoo l are usually structured by something or someone outside 
t hem . Their patterns of using t ime a~e l arge l y cri sis- oriented . 
What t his means is tha t their cur.dcular and somet i mes extra­
curricular activities are put off until the last minute because 
they work better Hhen there is an duthority symbol -- in this 
case a dea~line -- t o make them work . There is little ability t o 
Horl< in a day by day , week by lveek , l ong- term fash i on . They 
need a strong authority fi gure before they f eel secur e enough 
to wo rk on their own . They are extremel y t hreatened by t he 
possibility or anticipation of making 1nistakes . If the authority 
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figure is not present to r eassure them that they won 't make too 
many mis takes and that the y are on the right track , they pro­
CFastimate unti l eventually some deadline appears . Then the 
W~:D.rk fs o,ften an e l aborate side-stepping of the question or 
prob>J:em invo l ved. It seemed the easiest to articulate what our 
wu·rk was tv be , '"eek by week, but the most difficult task to 
:iimwJ:ement this day by day . 

Th:ii s might have been overcome had there prevailed a strong conununity 
spirit among t he staff. People could have helped each other 
tl~ugh tho se dai ly periods of hes itation and frustration . The 
let-d'mvn after the seminar is not easily explained. It had 
some thing to do Hith Dr. Argrett leaving , thus the keystone of 
the spirit was removed and also personality f actors and the 
various l evels of maturity and pe rsonal motivation \~ere abra-
sive f actors \vhich sustained the breakdovm throughout the 
SLIDIDler . But also , the s eminar itself \vas at fault. It was 
not and could not be, as long as it \vas away from Selma, a 
a;t-efl~ction of the unstructured '"orking situation the staff would 
be faced \vith in Se lma." Discussions and opinions formed about 
the work ahead were no t realistic enough to prepare the s taff 
to survive the demoralizing difficulties found in the days ahead. 

One of the maj o r l es sons l earned from our training experience is 
that if t ra i ning of staff is to be directly r e lated to the 
c onci tiuns o f their \vork and the problems that are to confront 
them , then t he training should be "on the job . " Integrated into 
the ro l e - playing sessions a nd discus sions shoul d be actual re­
cruiting and t e a chi ng of adults . In this way the discussion is 
real involv i ng r eal e.~erience and not operating on a projected 
situation \·:hich :i.s often unreal and permeated with myths and pre­
judices . For instance , we found that our policy decision to 
remain independ ent of the vo ter registration movement was not 
realistic. We had forgo tten that a town like Selma is family 
centered and that young people living together instead of with 
families a re wondered about and suspected. The SNCC staff and 
a few schoo l teachers are the on l y young people living with 
themse lves; the):efor c any young p e ople coming into tm-m, especially 
in the sununer when a ll the t eachers had l eft , are inunedi ate ly 
identified as " freedom people. " t.Jithin t wo weeks the word ha d 
spread throughout the black conununity that four staff people were 
new f r eedom workers . If the training session had been held i n 
Selma , we would have realized within a few days that our policy 
decision to avoid i den tification with the SNCC staff was unreal 
and perhaps saved the staff some of the frustration of not being 
able to be involved with the expressions of the movement in Selma. 

We feel that the ' value- digging ' that was containe d in the seminar 
should remain in any future training program. It was most he lpf ul 

-- _.. . 
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for t he sta f f to unde r stand t hems e l ves and the ir attitude s towards 
the people they were working with. 

I NTRODUCTION TO THE CO}~ITY 

One of the basic objective s fo r liter acy programming f or the 
movement is to i ntegr a t e l oca l peop l e as s oon as poss ible into 
the plannin~ and t ea ching , wi th t he l ong-range goa l of the 
community i tse l f taking ove r the l ite r a cy progr anuning . It wa s 
unrealistic, hO\veve r , t o e:--.-pe c t tha t \vi t hin t hi s summe r , in 
a ddition t o recrui t ing , t e achi ng and re s~ arch tha t we coul d s earch 
out and t r ain a dul t s . He did f ee l t he i mport ance o f i nc luding 
the community in s ome i nitia l p l anning . By ciuing thi s , indi­
vidua l s woul d be dis covered who coul d eventua lly be ~orkcd with 
after t he summer's •wrk ,,·as comp l e t ed . 

The sta f f coo r dinato r ,,•ent t o t h\2 thre~ l eade rs i n t he . conununitv 
who had e xpr e s sed t he most int~re st and had gi ven ass 5.s tancc t o­
t he progr am . Af t e r some di scuss i on , t he y f o n m; d t hems e l ve s int l.1 
a "Stee ring Connnittcc fo1.· Adult Ba s ic Educa tion. " The~· i nvi t e d 
a broad cros s - sec t ion of conr.1uni t y l ea det· sh ip -- t L'3 ChC' t' S , mini s t c n ; , 
professiona l s and busincss:iJen -- many of \·:hom '''e r e unconnec t e d 
with t he movement . The basic r a t i ona l e f o r t his rne12tin g ~as t o 
inc).ude the conununfty in the pl anni ng o f t he program an ~! t L1 ge t 
a broa d ba s e of s upport of pcop .i.e bo th i n and out l.1 f t hL' l'll.1VL'I~1c n t. 
We needed a t l eas t i mp l ici t a pprova l f r om thesL' CL1nm1uni ty l cadL' r s. 
Without th i s , we could have e a s i l y bee n c ut off f r om a wi de ­
section of peop l e ,,•hose l eadet·s hip \ ·ou l d d i sco urag~~ t he i r par­
ticipat ion i n the progr am . 

The f ormat of the meeting "'as t o a cquaint the l cade t· shi p \,'ith tl1l.' 
program, introduce them t o the sto r f and ;~ s k them for s ugges tit1ns 
and criticisms . About one - f our t h o t· th i r-t y of the one hundre d 
·people i nvited at t end ed the mee ting . They He r e ve r- y inte r est ed 
in the progr am and ove rwhe l me d us witl1 que s t ions . From t hem c3mc 
offe r s of a s sistance in conta cting non-rcoding ad ult s that the y 
kne\v. From t he mee t i ng it be came evident t ha t our fir s t t ack 
in r ecruit ing t he non- reading adult would be by f o llowing up the se 
leade rs and cont ac ting the pe ople the y knew . 

RECRUITING THE NON-READING ADULT 

Probably the most diff icult problem in adult literacy progranuning 
is how to r each the non-reading adult and disce rn his r eading and 
writing needs. In the months pre ce ding the surrnne r staff ' s arrival, 
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the staff coordinator had tried the approach of announcements at 
the weekl y mass meetings . After a month and a half , onl y one 
person r esponded : The approach was varied by contacting peop l e 
p e r sonally , ge tt1.ng them t o come t o an information c l ass o r mee t ­
ing around an interes t area , in t his case , social secur ity or 
vote r r egis t ration . Adults wer e i nvi t ed who had questions or 
prob l ems about vo t e r registration or social securi t y . The hope 
~as tha t peop l e ' s reading and writing needs could be discerned 
through the course of t he c l as ses and from there they could be 
channe l ed into a core c l ass o f non-reade r s . The problem wi th this 
approach seemed to be that the peop l e Hho came \vere almost all 
readers . The ne~t approach tried was t o ask t hese adults to ask 
f riends of their 1 s \vhom they knew coul d not r ead , i f they \·lOuld 
like t o join the program . This method showed the mos t promise . 
It i s sti ll, however a s l ow and t orturous me thod of recruit ing. 
Adul ts are busy peop l e and often have the same hesitation and 
r e ticencP tb:J t \ve had about app r oaching a pe rson and talking to 
them about their illiteracy and sugge sting they involve themselves 
in a reading program . Many weeks were spent ca l ling contac t s , 
setting 1.\j.J mee tings , onl y to have no one or j us t one pe rson show up . 

As fa r as d i scerning a person ' s r eading ski lls , i t was found that 
the best approach was simply to ask instead of beat ing around t he 
bush and t ryjng not to ' embarrass ' the adult . The direc t appr oach 
saves time and relieves the adul t of having to pret end about or 
mask his r ..:ad ing needs . By beating around the bush VJe corrnnunicated 
t o t he adu l t t ha t '"e \vere embarras sed about hi m not r eading and 
be t rayed a Eain our midd l e c l ass prejudices . 

Whe n the surmne r staff came t o Selma , some a dditional approaches 
to r ecruit i ng were tried. One of these was t o go t o a church on 
Sunda y and have t he mi n i ster introduce them . They \~·auld t hen 
speak on t he program and invite p eopl e who either knew of people 
or \·.'ho t hemse l ves would like to b e invol ved in the program . In 
addition t o recruiting , i t v;as one of our a i ms to ge t corrnnunity 
l eadership ' s support for t he program . Therefore , some of the 
first churches gone to wer e t he l arger churches wi th the more 
pm·.'e r f ul ministers. I n eva luati ng this , hovJever , \..re found that 
mos t o f t he people going t o the l arger churches wer e the midd l e ­
c l ass and those congregation s wer e l east in need of the program. 
Those non- r e ading membe rs of the congregation tha t did hear the 
announcement pe rhaps found the social pressure of identi fying 
themse l ves t oo difficult . We fee l tha t i n the fu t ure , if churche s 
would be approached f or r e cruiting , emphas i s should not be on jus t 
going one Sunday t o a church t o speak about t he progr am . The 
sta f f mj ght work '"ith those churches serving primarily the under­
c l asses . Perhap s part of the program could b e run through one of 
these churches. 

--- -------------------------------- - -----
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The primary method of recruiting was to follmv up the contacts 
t .hat. the leadership h ad given us at the introductory meeting . 
The staff was then t o contact the non- reader and in the first 
s e ssion tutor the adult in an at t empt to discern the l evel of 
literacy. Many of the leader ship did not come through with names, 
however. Those that did, did not pursue their non-reading contact 
with any sense of urgen cy and thus the staff was l eft dangling 
for sometimes t wo or three "\veeks before they r eceived names . 
These kinds of frustrations contributed all the more to the break­
dmvn of staff mora l e . Their mvn initial hes itations and reticence 
about contacting wer e no t easily overcome and this was entrenched 
when their beginning attempts "\vere unsuccessful. They needed some 
successes to r e instate a sense of confidence and rekindle their 
mo tivation , 

At the end of the first three weeks , we evaluated all of this and 
d~cided to try another approach . There was to be a who le week 
when the voter reRistration books would be open . The movement 
calle d this week Freedom ~-leek" and was encouraging large numbers 
of Negro adults to go down to the court house and r egister. One 
of the adult's in the staff coordina tor's vo ter r egistration class 
brought to the staff ' s attention the fact that adults did not have 
enough time to practice the four page State of Alabama voting 
test at the mass meetings and many we re worried about not being 
sufficient l y prepar ed to go do'vn and app l y . The project staff 
decided that thi s week would be an opportunity fo r us to both . 
assist the movement by providing for people the time and place 
to practice the t es t , but also to ass ist us in contacting non­
read e rs . We divided t he city into five areas and found churches 
central to those a r eas . Announcements 'vere prepared which would 
be made in churches and mee t ings that a voter registration practice 
c l inic "\vould b e open all "\veek to assist p eople in practicing the 
t es t. Peop l e who had difficulty with reading and writing we r e to 
be- especially urged t o attend. 

We never were t o find out just hmv successful these clinics would 
have been. The entire staff , with the exception of the proj ect 
dire ctor, was a rres t e d t\vo days before Freedom Week . The only 
possible course of action f o r that week was for the s taff coordina­
tor to run only one clinic, lvhich of course was not convenient 
to the other areas of the city. Because of the j ailings , the 
staff was unable t o circul a t e and make the announcement s and the 
clinic was only publicized at the mass mee ting , in one or t\-JO 
churches and by wo rd of mouth. Movement l ead ership es timates that 
one hundred to t wo hundred peop l e went down to try and r egiste r 
and of course onl y thirty came through the practice clinic . Of 
those thirty only three or four wer e non- r eaders . We do f ee l, 
however , tha t these c l inics would have gotten at l eas t f ifty­
percent more p eople had we been able to f ollow through our origina l 
plans. 
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(The .:trrests occurred Hhen the staff membe rs, having been mis­
informe d tha t a loca l dairy bar wa s serving Negroes since the 
sign ing of the Civi 1 Rights Ac t, entere_d the dairy ba r for 
mi lk s hake s. The s t aff was still ope r ating on t he policy decision 
no t t o be come invo l ved i n direc t actio'n and t hey wer e ful l y 
prepa red t o l eave if a sked . As it turned out they we re not even 
asked t o h'OV L~ but i nunedia t e ly hust l e d off t o""j a il. The date 
.,,.a s J ul y 4 t h . ) 

The tL1t<.1 l timl' giVL' n over t o arre sts, j a il and court appearances 
,,·a s t'''l1 t o thn~e \vec ks . \~hen \>e \:ere onc e again able to plan our 
\vork ftn· tl'lL· rL'llla i nde r of t he SlL1m1e r, there hre r e only four to 
five v '-""' ks l e ft. He f e lt it ,,•uu l d no t be r esponsible to try and 
build classl's -- a s the s t aff had on l y been r Pcruit ed f or the 
stmuncr and woul d hove t o l eave shortly . \~e t;··ent back ov er the 
litth"' rec rui t ing l~~"Pcrience He ha d and t hE' t eaching e>tp e ri ence 
s om0 o£ us had , and fe lt t ha t one of t'he needs in adult literacy 
prQgr a.mmin;.! ,,-a ::; fL)t· i nt ermediat e r eadi ng il~a t erial, done . in large 
print \·:ith attrac t ive photographs . 

This need ,,·as appa r e nt fo r a numbe r of r ea son s . First of all, as 
. fa r a s t;1L' exjn' i.·icnce - s t o r y approach t o t eaching can t ake an 
adult, some supp l ementary ma t e ria l s are s t i ll needed . We had 
r evic,,·cd and t es t ed some available pa pe rbacks but f ound them too 
advancecl and initially di scouraging t o the a dult nee ding some 
begir.ming s uccesse s in l earning . 

In a dd ition t o needing bookle ts tha t will s upp l ement the adult ' s 
·classroom e~perience and bridge t o more diff icult r ead i ng materials, 
there is a lso a need among the poor and poorly educated f o r a 
range of l earning expe riences . One , f o r ins t ance , i s to lmow 

.hoH to confront social agencies f o r r e lie f . Thi s mi ght mean 
learning how to write a l e tter which Hould go over the head of 
the discrimin~ tory local socia l s ecurity adminis tration and which 
would get assist ance and action from the office in Ba ltimo-re. 
Or it might mean ·helping the adult to put t ogether a pe rsonal 
vita, getting previous j ob s , dates , place s, name s an d addre sse s 
correct \vhich he could refe r to \vhen applying for _j obs , unemploy­
ment compensation , we lfare, etc. 

Another informational need is to learn about the kinds of e xploit­
ation going on in the community. Why are union s kept out? What 
happens to employees \•7hen unions are kept out? Who keeps them 
out? ~1at would happen if unions came in? ~1y do sha r e croppe rs 
have to buy feed and fertilizer from the same s t ore ? Why is it 
that a sharecropper can never seem to make ends meet? Is it pe r­
sonal inabilitie s or i~ i~ because of the sy~tem set u~ for h~m 
to buy and sell? Why 1s 1t that the Negro h1gh ~ choc l s curr1culum 
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is geared mainly towards vocational trainin?, hmv to be a b e tter 
domestic , yard man , auto mechanic? Why don t the students get 
l anguage courses , advanced math and science? Why is it the main 
professional occupations that s tudents mi ght be encouraged towards 
is t eachi ng or the ministry? \~at does the Negr o not having the 
vote have to do wi th these educa tional conditions? 

And the corre l a t ive informationa l need to these are : what a re 
unions about and \vhat do they mean in an economy? Wha t i s a 
.cooperative and hoH does it prevent e>..'P loitation? What happens 
\.;rhen a Negro conununity gets the vote and \Wrks together to bring 
about the changes needed . Hhat government problems are avai l ab l e 
t o our community and how can \ve go about getting them in our 
connnun it y. 

In addition to these informational needs basic to survival, there 
are other areas of knmvl edge \vhich many adults are now asking for. 
These range from Negro histo~y to government and the democratic 
process. 

It a l so seems desirab l e and possible t o cap ture event s and persons 
in the histo r y of this struggl e for a people f o r freedom and dignity. 
Such figures as Mrs . Fanny Lou Hame r, of t he Second District in 
Hi ssissippi , Errnnit Till, Nedgar Evers , Aaron Henry, have lives and 
be liefs that are inspiring to people who share i n the struggl e . 
It \vould seem poss ib l e , f or instance , to have a lite racy class 
in Indianola , Mis s iss ippi t o e :-..-pres s in their mm words from their 
mm e:-..-periences jus t ,,·ha t a person like Mrs . Hame r means to them. 
These e:-..-pre ssions could be a basis for a bookle t done on the life 
of Hrs. Hame r which could then be used throughout the blackbelt , 
not only t o t e ach reading and writing , but also t o share with 
people history- making persons and events . 

WRITING MATERIALS 

The i mportant t hing '''e l earned from the people \ve worked \vith is · 
that their l earning must sta r t Hi t hin their f r ame of reference and 
they then can \vork \vith new information and concepts f r om that 
point . The r efore , inste ad of writing a bookl et on unions on the 
bas is of a fe\v weeks research on available information , we woul d 
go into the community and ask a number of peop l e such questions 
as : What do you think of unions? What has been the experi ence 
of unions around here? Where did you l earn about unions? Do 
you think peopl e need unions? In doing this we wer e l ooking for 
how the adult viewed unions and a l so wha t had been t he corrnnunity ' s 
experiences with them . Then we did research on what was avai l ab l e 
and wha t was possib l e in the community fo r peopl e to do about 
the ir problems . We would start to write perhaps using a verbatim 
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story told to us about emp loyees with no union and then go on to 
build the material around the experiences of other communities 
when unions were present and working. 

Two booklets are in the process of being completed and three more 
have been sketche d. Of the two to be completed, one will concern 
voter registration, the test, the importance of the vote , the past 
history of Negro's in politics in Dallas County , a case history 
about a Negro community (Tuskegee) and what it accomplishe d by 
befng able to vote. The othe r booklet concerns the Bible . The 
desire to read the Bible is \videspread in the Negro community 
but there are some problems involved when it comes to using the 
Bible to teach r eading . Many versions retain archaic words and 
most versions are printed in very small type . Also , many families 
are unable to mvn a Bible. The booklet being prepared is being 
done in large prime r type with as many as possible of the archaic 
\vords r eplaced . Interlaced with Bible passages and stories will 
be some thoughts on the relationship of the sc riptures to the civil 
rights struggle done by a local minister who is a civil rights 
l eader in the community . 

These bookle ts will be as ineA~ensively produce d as possible . They 
will be mimeograped ( size 8~ X 11) and we plan to use a number 
of both descriptive and s ymbolic photographs . 

We see these booklets, however, only as guidelines f or other areas 
which may desire to include this kind of material into their 
literacy programming . Although they probably can be used outside 
of Dallas County, it seems preferable that othe r areas draw from 
their own particular history and current situat ion of the community. 
The construction of such material is not an extreme l y difficult 
or t echnical operation , although it does require some training 
and e xperience . 

SUMMARY 

The summer's work, plagued by prob l ems and difficulties as it was , 
did not yield all that we had expected . '.Je ' ''anted t o gain a lot 
more teaching experience than Has possible and we hoped to have 
more material ' ''ri tten for our us e this year . . The summer did, 
however, reflect very accurat ely the kinds of problems that a 
literacy program would face in a typical protes t area in the 
South. Two people, through the summer' s experience are able to 
formulate guide lines , write material s and train staff fo r literacy 
programming in any southern protes t area. This experience is the 
most important yield of the proj ect. We now know the acuteness 
of the recruiting problem and have more realistic ideas on how 
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t o approach a community and build l i teracy classes. We have a 
better sense of how to train teachers and will be able to anti­
cipate the ir problems and hopefully prev ent them from disintegrating 
into helpless inactivity . We have a very exciting concept of 
literacy materials and the ir uses -- and from the little testing 
we have done this year on what was written -- we are very opti­
mist ic about the usefulness of these materials. 

IN PERSPECTIVE 

The past year 's wo rk, supported by the Industrial Union Department 
of the AFL-CIO, the United Auto Workers , the National Council of 
Churches and the Aaron E. Norman Fund , has made it pos sible this 
year for the southern civil rights movement to have two full-time 
lite racy workers e}.rperienced and trained in setting up literacy 
programming for a southern black-be lt field situation . The team 
will be available to travel to communit i es , to recruit and train 
full time literacy workers, and in cooperation with the existing 
movement in the communit y , train not only field workers but indigent 
adults to teach and write literacy materials and set up on-going 
literacy programming r e l evant to the needs of that community . The 
s ervices of the t eam are no t t o be cons true d in any way as com­
pe tit ive ·Hit h existing ci tizenship- literacy programming done by 
the Southern Chri s tian Leadership Conferenc e or as competitive 
\·lith any educational programming done by local conununity l eaders. 
If asked, the t eam would be prepared to offer to existing com­
munity programs \vhatever is useful from the experiences of the 
past year . 

A year's community programming that the literacy staff would aim 
to set up Hould have the follo\ving goals: 

1. Recruit full time literacy workers to coordinate programmj~g 
and insure that it will continue in the community auspices. 

2. Hold a training course for the length of time necessary to 
bring ful l-time workers and field staff to the point whe r e they 
can carry on the Hork independent l y. This means they are tho­
roughly familiar \vith the goals and values of the program and have 
the teaching and writing tools to build programming that will 
be effective and relevant to the community 's needs. 

3. The literacy team will then move on to a new community while 
the trained staff l eft behind will continue recruiting and teaching . 
It is estimated that it will take t wo or three months of recruiting 
and teaching be fore a staff is able to think about writing ma t e r­
ials. During this time , the staff should ge t a sense of the 
informational needs of the adult community. They will ga ther 

.•. - ' 
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printed materials found in the community to use as a basis for 
writing booklets. In addition to this they ·wil l encourage their 
literacy classes to discuss and write about events or persons 
connected with the civil rights movement that they think would be 
particularly inspiring readin~ material for other adults in other 
communities . Using the adult s own expressions and ideas in 
addition to helpful correlated research, the literacy staff can 
begin to layout booklets and test them. 

4. Simultaneously, with their recruiting and teaching, the li­
teracy staff should be searching for indigent adults and groups 
tvhich could be trained to continue literacy programming after the 
staff has left . The staff should also train those adults now 
involved in the reading program to search out non-readers and on 
a tutorial basis start to teach them. Those adults could then be 
channeled into classes. 

5. Finally, the staff should phase itself out of the leadership 
position in programming and give the responsibility for planning 
and running the programming to those indigent people trained 
during the year . The staff should use much of this time to write 
and revise reading materials and teach one or t"tvo people in the 
community to \vrite materials. 
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SELMA LITERACY PROJECT 

STATEMENT OF INCOME AND EXPENSES 
FROM SEPTEMBER 1, 1963 TO SEPTEMBER , 1964 

INCOME 

National Council of Churches 
Miss Dorothy Dohen , N. Y.C. 
Hiss Carolyn Pezzullo , N.Y. C. 
Nr. and Mrs . Richard Cusack 
~~ . Michae l Col eman 
United Auto Workers 
Indus trial Union Depar tment, AFL-CIO 
Aaron E. Nonman Fund 
Student Non- Vio l ent Coordinating Committee 

TOTAL IN COME 

EXPENSES 

Staff Coordinator' s subs istence (SNCC) 
Staff Coordinator ' s trave l 
Administrative E~~ense s 
a. Te l ephone 
b. Postage 
c. Supp l ies and Equipment 
Educationa l Materials 
Staff Insurance 
Professional Assistance 
Staff Travel 

·staff Subsistence (3 months/ 4 people) 
Ne,.,r York Semina r 
Talladega , Al abama Seminar 
N. S. A. Adminis trat ive Fee 

$ 500.00 
100.00 

50.00 
50.00 
50 . 00 

1000.00 
1500.00 
3500.00 
1100 . 00 

$7850 . 00 

$1100 . 00 
2448 . 76 

438. 61 
51.57 
99 . 57 

186. 17 
63 .00 

216.00 
512 . 09 

1072 . 90 
300.04 
399 .06 
200 . 00 

TOTAL EXPENSES $7087 . 77 

EXCESS OF INCOME OVER EXPENSES 762.23 

i 



... 

• 

PROJECTED BUDGET TO CONTINUE LITERACY PROGRAMMING 
THROUGHOUT THE BlACK BELT 

September, 1964 to September, 1965 

FOR LITERACY TEAM ( ·Mr. Silas Norman, Miss Mary Varela) 

TRAVEL 
ADMINISTRATIVE EXPENSES 
SUBSISTENCE FOR TWO 

TOTAL 

FOR CONTINUATION OF WORK IN SELMA 

SUBSISTENCE FOR THO 
ADMINISTRATIVE EXPENSES 
TRAVEL 
EDUCATIONAL MATERIALS 
AUTOMOBILE 

$3000.00 
500.00 

2000.00 

$5500.00 

( Two Staff Members ) 

$2000.00 
200.00 
200.00 
200.00 
500.00 

$3100.00 

FOR EXPANSION OF WORK INTO MISSISSIPPI AND THE BLACK BELT 

"X" m.unbers of literacy tvorkers hired at $1,000.00 per year 
with administrative , travel and educational materials eJ~enses 
at $400.00 pe r year per community. 
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